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PREFACE

® was carried out under contract Number

The research reported
NIE-G-A7-0006 with th tional Institute of Education, from January i, 1977
to Dectf 8. The aim of '

of English used in two American Ijdian communities and to examine the effect
isition of certain educational akills. Our

concerns here are focused on tw% Puebloan communities in New Mexico, San Juan

e project was to describe the varieties
of language diversity on the acg

® ‘and Laguna. In these contexts, we have concentrated on’ the deascription of -
' selected linguistic structures and t*se investigation of spoken language |
influence on particular reading and writing tasks.
The study undertaken here must be considered a team effort, which
® combined several different types of interests and backgrounds. For the
Center for Applied Linguistics, it brought together the concerns of the
Indian Education Program, represented by William L. Leap and Lance Potter,
and the Center's ongoing interest "in the deacription of non-mainstream
® varieties of English, represented by Walt Wolfraxﬁ and Donna C&ristian.
The ¢ombination of these interests with the concerns of the community
leaders over the educational achievement of their students motivated
the cooperative effort reported here. While-the two teams took on different
® responsibilities, we hope the final product will be useful in light of each
team's primary interest. ‘
Initial contact and presentation of the proposal to the appropriate
local authorities was carried out by William L. Leap, who laid most of the
® groundwork for our investigation. The collectlc;n of actual language data
was carried out under the direction of locally appointed community members.
- In San Juan, Wilfred Garcia was invaluable in helping the' local team get
established, and Floyd Correa performed the same function in Laguna. Local
o data collectors also contributed greatly with their interviews. In San '
Juan, Florence Lujan, Ida Tewa, Cecilia Atencio, and Peter Aguino agreed to
collect representative data for description, while in Laguna, Jean Green,
Martha Redhorse, Timothy Thompson, Tony Silva, and Steve Stout conducted
® ' interviews for the descriptive study. Steve Stout was also instrumental in

obtaining the data for the reading and writing study in Laguna. Ida Tewa
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and Florence lujan filled this role in San Juan. ‘Cooporitton in Arlington

'County was graciously offered by Marie Djouadi and the principals and teachers

of the schools involved, when it became apparent that some "contwol' group
data would be helpful. It should be obvious that the investigation consi-
dered here would have been impossible without the essential contributions of

local people. We hope that we have established the precedent for a symbiot:ich

relationship between community members, educators, and researchers.

' Chapter One of the report gives an overview of the project, and was
written by‘William-L.'ieap and Walt Wolfram. Chapter Two gives the socio-
cultural and historicai setting for the study, and was primarily the respon-
sibility of William L. Leap, with editorial assistance by Mary Ann Zima of
the staff of the Center for Applied Linguistics. Chapters Three and Four
present the bulk of the'descrigtive findings, first giving the structural
details of San Juan in Chapter Three, and then giving the comparison of San
Juan and Laguna in Chapter Four. This .analysis represents the work of
Walt Wolfram and Donna Christian, with Wolfram setting forth the introductd;y
framework and both Wolfram and Christisn engaging in different aspects of the
actunl analysis. Chapter Five is concerned with the analysis of reading and
writing in the two Pueblo. communities (along with a comparison with Arlington
County) and was primarily undertaken by lance Potter. Jeff Phillips assisted
in the early stagés of tabulation for the reading analysis and Walt Wolfram

_assisted in some of the final revisions. William L. Leap was responsible

for the final chapter, which deals with the educational implications of the

study. Final stylistic editing and proofing the manuscript was complete

by Donna Christian. Ruby Berkemeyer typed the final manuscript, which is

no small undertaking, given the drafts she was gsometimes” askéd to decipher
Reactions'and comments on the final report are welcome and encouraged.

There is certaiply much more to be said in the study of varieties of English

used in AmerIQXh Indian communities and the possible effects of such

diversity on education. There are also some interpretations wé will have to

revise as our descriptive understanding increases. We make no pretense of

having the figal word, but we hope to have added to sociolinguistic and

educational udderstanding in some small way. -
[ R,
' Walt Wolfram
. William L. Leap
Co-Principal Investigators
February 1979
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e CHAFTER ONE
INTRODUCT ION )
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1

The question of lsaguage diversity and education is hardly a novel
issue. Durins'che laqy decade, we have seen considerable attention
devoted to lociolihéuistic matters. While wmany desqriptive studies of
language variation have been éomple%ed and extensive discussion of the
ehucational implications of tais 41versity:ﬁas been undertaken, mahy
issues remain unresolved, On a broad level, the interest of this study

;focules on & more complete understanding of lansuagc'variatiou and its

effect on the educational process. On a more specific level, we are
concerned with variation in the English language codes of American Indian
comnunities and how this variation might relate to basic educational -
skills such as reading and writing. '

A number of sociolinguistic issues can be addressed in the context
of these communities, many of which have essential educational import.
Both policy and methodological concerns are at stake. As it turns out,
however, the educational issues cannot be dealt with apart from a solid
descriptive understanding of the linguistic diversity involved. Thus,
the descriptive issues are interwoven with the educatin-al concerns, and

educational implications must derive from & solid descriptive foundation.

’

1.1 The Descriptive Base |
If we are to examine the effect of language diversity on the

acquisition of educational skills, we must proceed from a solid descriptive
base of language variation and the particular varieties of English involved,

* While considerable information now exists on some non-mainstream varieties

and there has been some study of American Indian varieties in other
contexts, many descriptive concerns still have not been adequately addressed.
The particular sociolinguistic history of many American Indian communities
opens up a range of possible influences on the English system. For example,
Iaap-(1954:88), in a study of the English of Isleta Pueblo, concludes that:

The grammatical structure of any specific sentence
given in this variety will be characterized by the use of:

L.l. Isletan Tiwa grammatical processes

-2, Orammatical processes common to other alternative
English varieties
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o 3. ‘Alternative English grammatical processes employed
in contrast to standard language conventions
4. Isletan Tiwa grammatical’ processes cmployed in
" contrast to the standard language conventions
5. Standard English grcmmatical convention

Rative language transfer, second langusge acquisitional strategies and

‘ diffusion frxom other non-mainstream and mainstream varieties are all

among the sources which have to be considered, notwithstanding their potential
for lynthesis within the emerging system.

.For any given community, we need to know how various potential sources
like the ones mentioned abéve have been utilized in the:emnrgence of an
English commnnication code. Omne of the goals of this particular atudy
is certainly to see what role various language sources have played in the
evolution of the English variety. Another sociolinguiatic issue in this
context is the way in which the English.of.one community (or variety)
compares with that of another community. To what extent can community-
ipecific and more general language characteristics be found in American
Indian communities? Is there, in fact, an entity which justifies the
current label "Indian English"? Certainly, the foundation for the
definition of such an entity has been set fofth'by Leap, when he described
American Indian English in the following terms,

. «s«The variety is used by persons in reservation
communities and urban Indian enclaves when the Indian-ness
of a discussion topic, of the conversational situation,
or of the participants themselves needs formal linguistic
marking. While. such Indian English usage does not preclude
simultaneous control aver standard English styles, such
a diglossic balance is not always affected by all speakers,
Frequently, Indian English is the first form, and may remain
the only form, of English language expression acquired by
the community membership. Since analysis tends to reveal
Indian English grammatical and phonological structures as
replications of the group's Indian language detail, this
acquisition process may involve nothing more than the
developing Indian language -facility. 1In this sense, Indian
English can be characterized as a means of talking to the
outgide world (literally) in Indian terms, For this reason
(Leap) view(s) Indian English as a continuation of the
speaker's native language tradition; in situations where
the Indian language itself.is. no longer a part of the
comm'nity's tradition which now remains. (Leap, 1975:1).

The scope of Leap's considerations certainly includes much more

than structural linguistic detail in working toward a definition of "Indian

)9




"to be gleaned from comparing these comgunities with other non-mainstream
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English", what we still are in need of, hpwever.‘ts adequate ‘information _ - S

. about linguistic characteristics so we can look at the extent to which

such a notion may or may not be justified on the basis cof. linguistic
similarities. §ucﬁ~11uguistic cdmpiriqons have iﬁportant-theoreiical and
educational impiications. From a theoretical perspective, we negd.to know
about the significance of different language traditions ;neperms.of the |
formation of theories about English variation. For education, an under- .
standing of similarities and differences across éﬁmmuhttxes is at the’

_base of decisions with respect to educational strategy and materials, ) B

The need for comparative reseaxrch goes beyond the dimensions of
Native American communities. There is important descriptive information ~

and mainstream-speaking communities. How do varieties of Indian English
compare with other non-mainstream varieties? Are they similar or
dfferent, and if so, in what ways? And precisely}how do such varieties
compare with the idealized norm of what is commonly referred to as standard
English? Here agcin, there are important theoretical and‘applied
dimensions to the question. Comparative information on a wide range of
American English Qarietiep'will allow us .to understand in more detail

the dynamics of language ;ontact and divergence. An understanding of
diversity allows us to formulate prinqiélgs to account for difference
between language varieties. On a practical side, such information becdmes
crucial in examining how such divergence can enter igto the acquisition
of basic educational skills such as reading and writing.

Not all crucial issues of comparison involve more than one community;
there are essential sociolinguistic issues which arise within the context
of & single community, One especially significant ared for investigation
relates to the understanding of language change across generations. Many
Indian communities show important differences in the order of language
dcquisition across generations, For example, older residents may have
learned the ancestral language first and then English. In some cases,
English may even have been learned after still another language, such as
Spanish or a second Indian language. On thetother hand, most members of
the younger generation have learned English as a first language. This :
presents an important shift between generations, and it is essential to
find out how the variety of English has been affected by this difference

(4
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«crou the generations. Leap has indicated that unique varietiea of Indian
. ‘l. English may be "maintained regardleas of the order of language agquisition,
mJ\*""S:t there are certain nhangea which might be expected when English is the
first language as opposed to when it is & sacond language., Here again, .
the descriptive facts form an essential foundation for pedogogical cone
\ ' ’ lider:tions, as the change 'must pe accommodated within the educational
approach to such speakers.
Given the current state. of descriptive concerns, the particular
conmunities considered here, Laguna and San Juan Pueblos, seem to be ideal.
* Both of these communities are relatively homogeneous in terms of their
~ _  Native American population, with relatively few outaiders living in the
communities. In both cases, they are aleo immediately adjacent.to larger,
_ non-Indian communities. Laguna is ten miles east of Grants, New Mexico
\\V/’nﬂfﬁan Juan is four miles north of Espanola, New Mexico. Each of the
larger cities serves as the commercial and employment center for the
Native American communities. Each community has a day school operated by
the Bureau of Indian Affairs and staffed, in part, by perscns from the
local community. In a number of important ways, these communities are
quite comparable. Yet they differ in one way critical to this research:
the native language spoken in each community is a member of a language
family completely unrelated to the other in its genetic affiliation and
quite digssimilar in structural details. Tewa, a member of the Kiowa-Tanoan
language family, is spoken at San Juan, while the .anguage of Laguna Puebls
is a member of the Keresan linguistic isolate. San Juan amd Laguna are,

’

of course, only two of the communities for which an empirical base is
needed for adequate descriptive purposes with respect to the larger question
of Indian English, Ultimately, there is a need for a broader repre-entation
of the over 200 American Indian communities in the United States. In
addition, we are ia aeed of more comprehensive descriptive information on °
¢he 15 other Native American communities for which some selective descriptions
of their English varieties are available. But, even on the basis of the
two communities we consider here, important soclelinguistic principles can
R@merge--principles which can guide us to a fullevx nnderstanding of language

diversity and itsspotential role in education. “
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1.2 The Educational Concern | ' ' . ' A . ‘_;

"+ 7 The educ.tional failure of non-mainstream groups is American: ) ‘

society is well-documented. The concern that leaders and parents within
thése communities have about educational disparity is also well established.

Despite this concern about the existence of inequity, the”problems of

identifying and underatanding the causes underlying educatibnal disparity ” ..

' ccmmunity leaders, educators and parents.

. skills and language are also well-established.

remain. A recurring issue related to these concerns is the role of languase \
Basically, the queotinn is how much influence linguistic

The coficerns

diversity.
diversity can have on the attainnent of educational okills.
are naturally accentuated vith respect to iauguagearalated basic skills, -
such as reading and writing, - | | ,

The concern that American Indian communities have about education
The National Study of = .
American Indian Education (summarized in Fuchs and Havinghurst 1972:206) L |

. determined that Indian students, as well as/pﬁoir parents, accept the need .

to.leorn and study in Enrglish. (This of course, does not imply that this

is an acceptance which excludes the aptestral language of the community.)

Furthermore, both students and parents identify the school as the ‘institution

charged with addressing this responsibility and providing students access
2/;69 (9 of 192 districts

repgrting), “gpecial instruction in English language skills" was identified

to such informatiou. Ih a substantive number of

as the program area requiring the greatest amount of'activity.
Since the acquisition of reading and writing is probably the most

. L 4
prominent language-related activity in any.educational serting, the develop-
ment of these skills typically emerges as central to the concerns of
Statements of community concern
in Laguna and San Juan Pueblos certainly support this interpretatiou.

Little consolation can be taken from findipgs such as the Coleman report,
vhich indicates that Indian studencs tend to score higher in achievement

tests than some other non-mainstream groups. The fact remains that such’

‘students score below the national average in reading and writing skills.

Tuus, the problem of educational achievement with respect to particular
language-related skills persists, and it appears to be as serious today
as the Senate hearings on Indian education indicated a decade ago.

Br concentrating here on the guestion of the influence of spoken

language on certain selecred language-related skills, we do not mean to

-
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" "i{mply that thtse—arc~eh¢—only,-n:Jnn;tmigmortant issues concerning educa:ion

in American Indian communities. Indeed, there are many 1saues which 80
far beyond the limitatiops of our consideration here and it may turn out

~ that the influence of spoken language on feading and writing is less of

an issue than people have made it out to be, We simply maintain here

that it is an issue which deaerves serious attention. Based on an empirical

data base. we may then emphasizc or deemphasize the 1nfluence of spoken
langyage. The issue needs to be explored, however, fjnce it’ 18 so often
raised as a crucial problem. !

v

1.3 The Data_Base ,
¢ As 1nd1cated in the previous sections, two types of data are

necessary in order to examine the possible effect of Spoken\language .

'diversity on educational skills, such as reading and writing. First,

adequate data on the nature of spoken varieties must be ggthered and
andlyzed. Then, performance data on reading and writing tasks must be
collected and examined in the light of the descriptive information on the
spoken variéties. |
Both types of data were collected in San Juan and Laguna Pueblos
during the summer of 1977, although initial contact; presentation of tne
project to the appropriate tribal councils, and approval from local
authorities were all established well before that time. Data on the
spocken language consisted‘p:imarily of spontaneous language irterviews
(cf. Appendix B) which followed the general format of those in other i
socioliﬁguistic surveys, with the adaptation of interests to those found

within the communities. In this respect, we were highly dependent upon

local consultants, an on-site liaison person designated by the tribal

government, and. local interviewers. The utilization of community resources
in the collection of data was consonant with our concern to obtain the most
representative sample and to depart from the practice of representing Indian
communities on the Basié of one speaker working outside the context of

the community itself. The spoken language interviews were ¢onducted with
speakers at age levels representing the full spectrum of each community,
starting with adolescents aged 10 and extending through speakezs over 70.
In'iaguna, 40 inter.iews of this type were conductcd, and in San Juan 71
were conducted, '
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All interviews in San Juan were conducted by four locally &ppointed

.mnsggguni:y;gg@bgggihmphgmmg!oyity of the interviews in Laguna also were

conducted by four community members, and, additionally, a readiig specialist -

in the Title I 'program at the BIA school who wds not Indian., We attempted
to conduct at least five interviews in each of the following.;ge cate;ories:
10-12; 15-19; 20-39; 40-59, and above age 60. For various reasons, this
was not always possible, but the samples do represent a broad age range
of speakers. These natural conversation interviews lasted up to an hour
each, with the ectual length of the interview depending on the imterest
of person being interviewed and the expestise of the local interviewer.
While the data base for spoken language is certainly not free from social
and technical problems, it is probably more complete than any previous
consideration of & variety of English in an American Indian community. -
js & large extent, this i8 the result of the cooperative spirit shown by
the tribal leaders and their staffs. Local councils understood the need
for a descriptive b;se in order to give serious consideration to language
influence on educational skill attainment.

- The.description of the spoken language data, which concentrates on
“San Juan English' in Chapter Three and a comparison of San Juan and
Laguna English in Chapter Four, is, of necessity, seléctivg. An exhaustive

description is simply unrealistic given the time constraints of the project
and the nature of diversity in English, Certain structures were given much - .

more atténtion than others, which still await analysis. Nonetheless, the
descriptive dimensions of Chapteré Three and Four are probablé more compre-
hensive than 2ay previous study of Indian varieties of English, pardcularly
in lighr of the representation of different groups of speakers within the
community.

The collection of date on rcading and writing took place with the
cooperation of the local BIA schools in San Juan and Laguna, and was
restricted to students in fourth through sixth grade. This appears to
be the level at which disparity between different groubs often becomes

most acute. At this stage, reading and writing differences bgtween

groups can be quite dramatic, so that ié becomes a crucial level

for investigating hypotheses about the influence of spoken language diversity
on language-related educational skills. In San Juan, 23 samples of oral
reading were tape recorded and for Laguna, 19 samples were recorded. Pre-

. selected texts devised for a larger project on 'miscue analysis' at the

Center for Applied Linguist:ica( were used/-‘for this aspect of the project,
FA
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§ ' with the specific text adjusted to the difficulty level of each studEnt.r

Yor the consideration of writing, 66 compositions were collected from Laguna

and 10 from San Juan. This was complemented by & "control group" of fourth
“*"*‘"*“““’through~a£xch~graders.inkAxlington County, Virginia, who read the same
reading passages and wrote compositions which were collected for analysis.
Project staff realized the need for control group reacing and writing
s amples later in the project wher. they were confronted with structures
which might be hypothesized as unique to the readers and writers in San
Juan and Laguna.
Chapter Five considers in detail the question of spoken language
T influence on reading and writing in San Juan and Laguna. Our primary con-
cern in Chapter Five is a descriptive one, namely, how spoken language may
or may not reveal its influence in reading and writing. This description,
however, serves as a base for exploring the educational implications of .
P éur findings in the concluding chapter. N
. ' Utlimately, educational strategies related to language skills must be
based oﬁ a solid empirical foundation, one which neither under~nor over- “
exaggerates the significance of spoken language diversity on reading and
wvritings The history of sociolinguistic investigation has already witnessed
both types of excesses. Although the descriptive base we emphasize here
may seem one step removed from the current statement of concerns, it 15
a necessary step toward making informed policy decisions and planning
appropriate educationalrstrategies for the community's students., There
are no simple answers to many complex educational problems, but we can still
&mand that an adequate empirical consideration underlie and justify
educational policy decisions and strategies. In the chapters to follow;
we. hope ﬁo provide such an empirical bagg, and thus merge our concerns with
those who are responsible for making the ultimate decisions regarding the
educationel des:iny of the current and future generation of students.

1o
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. CHAPTER TWO

SAN JUAN AND LAGUNA PUEBLOS:
THE COMMUNITY SETTING
Ah undéfsidndinéubf'the cultural context surrounding puebloan forms
of Indian English is necessary to a clear presentation of the descriptive
ggcts and educational implications of this study. Geographic, historical,

_and sociocultural issues all play significant roles in.this understanding.

-~

2.1 Geography of the Community

-

; As noted earlier, the two pueblos Qre located in.central New
Mexico, San Juan approximately 70 miles north of Albuquerque, and Laguna
50 miles to the west. Daily activities of San Juan and Laguna ad¢ not

"~ confined to the home community or reservation, Cultural and langudge

pluralism are as much a way of life for these people as for Indians of

any other geographic region, Each pueblo is situated near a small, pre-
dominately Spanish-speaking community--Espanola adjacent to San Juan

and Grants near Laguna. Economic and-social ties connect each pueblo

with its non-Indian neighbor, although residents of both pueblos .

assert that Albuéuerque is preferred for large-scale shopping and business,
It i8 common for puebloans to have relatives or good friends who have
moved from the village to the Albuquerque metropolitan area, where
employment is available and schools are often judged to be better,

San Juan pueblo lies on 12,234 acres of reservation land, 1,200 of
which are used for farming purposes, and has 1,627 persons listed on its
tribal rolls, about half of whom currently reside on the reservation.
Laguna, in comparison, holds 417,295 acres of reservation land (though only
1,690 are used for agriculture) and has an estimated population of 5,451.
In acreage, San Juan is the second smallest reservatién in New Mexico
and Laguna the largest. It is intefesting that this-difference in size
18 not reflected in the amoung of land used for farming--especially given
the difference in the reported populationi of the two tribes. While all
pueblos maintain some degree of agricultural activity, only a handful
of persons actually engage in farming as the exclusive or primary source
of income. The bulk of the pueblo's economic interests lie elsewhere--
for San Juan, in installations at los Alamos, New Mexico and Laguna

maintains on-reservation industrieq.

-
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Figure 2.1 The 'Location of San Juan and Laguna Pueblos,
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Pueblo communities in general are distinct from other segments of the
national Indian communjity in one regard--"home' for the pueblos means the
ancestral community, in the cultural as well as geographic sense of the
term. The pueblo communities were already well-established political and
social entities when the Spanish entered New Mexico. With few exceptions
contemporary puebloans live on the land their ancestors occ¢upied when the
Spanish first appeared,’ . .

2.2. The Historieel Community

In 1956, Edward Dozier outlined the main historical periods of
puebloan culture, each of which had particular consequences for the
language aituation. Building on cultural historian Edward Spicer's
concept, Dozier used the term "compartmentalization" to characterize the
puebloan adjustment to four centuries of western dominance. In Dozier's
analysis, the pueblas responded to weotern pYessure by attempting to
maintain a clear distinction between western, outside-related activities
and their traditiohally internal community affairs. That is, various
cultural activitieg’became compartmentalized in order to accommadate
external pressures. Two lines of govermmental authority emerged--the
territorial governor and his staff dealt with secular affairs, ‘and the
Indian war oaptain and his staff dealt with "religious" issues, This
basic arrangement survived, so that a western religion such as Roman
Catholicism could be practiced alongside the Kiva religion and traditional
forms of ceremonial observance without apparent'ineongruence.

Dozier's essay suggests that the influence of compartmentalization
i8 also responsible for the patterns of language plurglism found in these
communities. For example, pairs of terms have evolved--one word in the
Indian language and the other in Spanish or English--which enable Indians
to carry on a conversation which is unintelligible to a non-Indian.’
Doz.er's formulation explains, to some extent, the contemporary generation's
retention of its ancestral language in the midst of Spanish and English
fluerlcies. .

' Dozier's analysis suggests that the San Juan and Laguna communities
are best understood if major events are interpreted within the theory of
compartmentalizaticn. Dozier himself laid the framework for such an

analysis in several subsequent discussions (see especially Dozier 1970).

11
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Table 2.1, taken from one of these essays (Dozier 1961:98),oidentiﬁes
several events supportive of his hypothesis. It should be observed that
Dozier places tha'beginning/of compartmentalization-1q_the mid~1700's in
a phase hd\ terms “stabilized pluralism". The preceding phase II
(exploration and colonialization) climaxed in 1680 when the indigenous
laborers united under the leadership of a membér of the San Juan community,
and succeeded in driving the Spanish out of northern and centraI.New
Mexico, and ultimately out of New Mexico entirely, *

The Spanish reconquest of the Rio Grgnde‘in 1693 put an end to the
Indian revolt. Perhaps sensing the need to establish stronger and wider
control over the territory, this time the Spanish (led by de Vargas)

brought more than a standing army into the Rio Grande vailey. As

settlements inhabited duringfthe preceding occupation were being revitalized,

others appeared quickly, some on the frontier, far from military protection,
and others close to areas habitually visited by nomadic Navajo, Apache and
Comanche tribes, The ability of the Catholic Church to expand the number
and location of its missions, in New Mexico during this period attests

to the ultimate success of the colonial strategy in this context,

Dozier's chart suggests that'fhe exploration and coion%zation phase
covered a time span of over one. hundred yearé. Overall, the perigod appears
to have been characterized by a shift from military fortification to non-
puebloan community as the locus of Indian-Spanish interaction. As socio-
logical interaction between :Indians and Spdniérds grew increasingly compiex,

‘many liaisons formed between the two groups, some casual and some as

formal as marriage. This interaction developed despite Indian efforts to
remain distinct. | . .
Although Anglo-Americans officially entered New Mexico .for the first
time in 1804 ang the United States gpined authority over the area in 1846,
locally-based schooling programs and othér educational opportunities were
not introduced until the 1870's. The events of the Civil War, and the

‘months of controversy which preceded it, as well as the intricacies of &

dual population in New Mexico may help explain the delay in federal action
regarding education in the territory. 'Still, it is worth noting that
puebloan lands were not given "trust status' (i.e., reservations were not
officially created) until 1893, Educationally-related Indian policies

¢
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. " Jeriods | ! " Bvents ‘Contazt  General type

v o ) Communities ' of change
: Anglo-American * 1933 Collier, Commissioner Tourists Accelerated
0 of Indian Affairs Pueblo day schools ' compartment-
°‘. " i . ' 1928 Radical changes in Fed. Boarding schools alization . e
; ", ok " Indian policy Reservations with~ economic changas
"o AR 1924 Pueblo Land Act . out agents : continued '
o 1913 Sandoval case - legal Anglo-American  compartmental- -
- " status of Pueblo Indian " communities . ization
. defi:‘md , I
L ‘ |
¢ Anglo-American ‘1881 Railwey lines enter . Conflict over land Pueblo re-
iatrusion ~ New Mexico w/Bispano and ‘giitance and
™~ 1881 Boarding school establ. Anglo-American '+ compartment-
: 1872 Primary schools in ~ settlers alization
) ' Pueblo villages ~ Encroaching patterns
: 1869 Indian bureau farmers Anglo-American reinforced
' for pueblo villages sattlers
1852 Protestants begin «Indian bureau agents
missionary activity intrusive e
, at Laguna Pueblo _ yd
9 ' 1849 James S. Calhoun, . -
E 1st US Indian Agent
o ' 1846 US Occupation.of NM
1822 Mexican Independence
1821 Anglo~Am, trade with
, NM established
o 1812 Pino's exposicién
' ' ' 1804 lst Americans enter NM
_ II1
Stabilized * 1776 Fray Dominguez' visitation Same as II Compartmental-
: pluralism : 1760 Bishop Tamaron's visitation . ization ‘
R : 1737 Bishop Elzacechoa's . established
: . visitation - '
. 1725 Bishop Crespo's visitation i -
11 . ‘
) ~ Spanish exploration 1693 DeVargas' reconquest Compact pueblo Forced directed
® and colonization 1680 Pueblo Indian Revolt villages with culture change
1630 Benivedes' report missions and Pueblo resist-
1598 Onate, colonization chapels ance
1582 Espejo expedition Spanish settle~
1580 Rodriquez expedition ments
® 1540 Coronado expedition
1 5 ) ] |
Prehistoric ca. 1350 Keresan intrusion ° ~~Intrusion of _~ ‘Cultural
Keres settlers’ exchange
into Rio Grande among Indiang
_ ' Relocated ¢ompact
® . villages

Table 2.1 Stages in the History of the Pueblos (From Dozier 1961:98)
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in Mew Mexico coincide not with the beginnings of reservation life, but
with the advent of the railroad.

2.3 The Development of English
The particular history of educational policies in New lMexico

is the ﬁitmary reason why Enéiiih in the Puebloan coumunity is a relatively
late occurring phenomenon. While individual English-speaking settlers
established themselves in New Mexico before the Civil War, it was the
coming of the railroad (and the related opening of silver mines) which
brougﬁc English-speaking families to the region in increasing numbers.

.The English-speaking communities founded by these settlers were located |
primarily in the southern part of the state, some distance from the puebloan
lands. There was ample opportunity for Anglo-Hispanic interaction, and
this may have put an informal value on the learning of Spanish by the
‘Anglo tettlers--at‘}east to learn enough SPanigh to converse on basig
topics relating tO commerce and trade.-- Opportunities for interactgén

with the Indian peoples of southern.New’MExico--ﬁrimarily'the‘aevd@al
Apache tribes--were more restricted., According to recent ethnohistorical
studies by Dubois and valdés Fallis,-however,fSpanish rather than English
was the language of commerce (see discussion, Dubois 1977:191).

Dubois and Valdés Fallis do not find evidence of the use of English
Por Anglo-Im'iian interaction, at least as far as the Apacligl‘-"tribes are
concerned, until the 1880s, Additional citations in Dubois (1977) imply,
in facé, that English fluency was a linguistic novelty within the Apache
tribes' verbal repertoires until after 1900,

The sémg time frame seemsﬁto apply when efforts are made to date the
appearance of English fluency within other southwesterr Indian tribes--
including thé Pueblos. Thus, Miller (1970) has written, in regard to the

. Pima case:

Apparently there were no Pima-English contacts until
the nineteenth century., In the mid-nineteenth century the
southern route to California passed through Pimeria, although
we cannot assume that forty-niners tarried long in the non-

- .gold-producing Pima region. The Mexican War and the Gadsden °
Purchase brought most of Pimeria into the possession of the
United States. Beginning about that time there was an
incipient PIfma-English bilingualism; and this grew somewhat
before Américan policy relegated Pimas to reservations. From
those Pimas' involved in negotiations or confrontatigns with
the federal govermment, there surely developed a sm knot
of bilinguals, but confinement to reservations undoubtedly
put the majority of Pimas into-greater isolation from English-
speaking contacts than before. While the federal govermment

'.714 21 , y o
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assumed responsibility for their education and made some

moves in this direction through the establishment of schools, .

there is no indication that the schools were widely attended

or that children in fact learmed English in ther, It was .
_ not until about 1920 that Pimas can be said to have begun - v

the learning of English to any great extent. (1977:105-6) : »

Bodine,; in his study of Taos linguistic acculturation (Bodine 1968)
offered a similar time frame for the introduction of wideapread English
at Taos pueblo, Working with comparable data for Isleta pueblo, Hutchinson
has written: ' S

N .
.ostribal roll data are seen to demonstrate not only -

that language preference has shifted from Spanish to English : -

in the last 95 years, but that the shift was not effected

until relatively late in Isleta's contact history. (1977:173)

This evidence points to the fact that English fluency reached the
puebloan communities at the end of the nineteenth or”beiinning Jf the .
twentieth century--that is, some three generations ago. lﬂ the educational
mandate given the boarding schools and the community-based day schools,
Indian children were to be "civilized"; this was felt to be accomplished -
best by the teaéhing of Christian principles, Christian behavior, and a
Christian language. The strong emphasis placed on the development of
students' English skills implies that the students were not already
familiar with or proficient in spoken English. There exist numercus
reports and recollections from‘parents'and grandparents in today's pueblo ;
communities which describe how students were punished for using their |
Indian language in these schools,~;here an English-only policy was enforced,
In addition, the earliest boarding schools were located far from the
students' homes and always enrolled students from diverse and distinctive °
tribal and linguistic backgrounds. These two facts may have encouraged
students to gain familiarity with English, at least on some rudimentarily
functional level, as rapidly as possible, for the sake of basic commhnicatiqn.
Added encouragement could come from the students' ability,to use a ‘ .
language learning strategy similar to the process of, creative cdgstruction S
described by Brown (1973) and others. By this process, the speaker uses

his first lahguage knowledge as an interpretive hypothesis against which

the structure of the second language is (re-)analyzed. This allows the

second language structure to‘become mdre Ebnsistent with the language

skills the speaker has already developed and thereby the second languaga\// ,;_
is more readily acquired. We may—c{bo speculate thdt, in ‘terms of the

compartmentalization Eheory, students may have placed a .positive value on

€ wa
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the learning of English without displacing the value on the ancestral language
v&thin traditional pueblo culture. c T : . .
The acquisition of English within the berrding school context has bg:n .
studied in depth only by Malancon and Malancon. Their analyeis of final °
examination essays written by ‘Indian high school students in 1915 at

Haskell Institute (Malancon and Malancon 1977) reveals tribally-gpecific English

distinctiveness already present within that population. Different
groupl revealed a common set of English variables (subject-verb agree-
ment patterning, deletion vr addition of articles, pronominal deletion,
etc.) but differed in the relative frequency of various features. For
example, Creek English, differed from Crow English at Haskell 1n'1915 1n
that. the Creek English apeakers used some English variables less £requent1y
and other variables more frequently than did the Crow English’ speakers,

If we assume that the situation at Haskell was typical of the ‘

situation at other Indian boarding schools in the 1880-1920 $ime period

(the first part of Dozier's phase V), then the contribution of these '
schools in the learning of English in Indian lands-is clear: the schools
not only introduced students to English, but provided the context from
which particular English forms could emerge. Many of these students are
now members of the grandparent and great-grandparent generation in today's
puebloan communities. The distinctiveness of their English and the impaot
it has on shaping the Englisﬁ component of the tribe's contemporary - &%
verbal repertoire will be explored in subsequent sections. The traditional
reliance on grandparents as child-aittere and the numerous opportunities -
for interaction between grandparent and grandchild during everyday life,
especially in an extended-family context, support an ongoing tradition of
English variety. Certainly a child could acquire a triballyfspecific.

.English code without having previous control over the Indiin grammar which

underlies the code in its original form. Léap has documented this occurrence.
within several Indian communities in the Wedt, and the possibility must not

" be exeluded here.

. B ' , Y
I\ 7{ ~ ' : '/

2.4 .Ihe Ancestral Language COmmunitg S A d

‘ It was noted in Chapter One that the distinction between the
ancestral langnages of these two communities played a major role in their
invitations.to participate in the project. The ancestral languages of

' the two Pueblos are totally unrelated, a fact supported by the comparative

S
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vocabulary shown in Table 2,2, The affihity between San Juan Tewa and
the larguages of Taos, Isleta, Jemez, and of the Kiowa--all of which are
designated as members of the Kiowa-Tanoan langua.ge family;esérves to
highlight the unique position of Keresan in the greater Southwest.

Towa - Taos Isleta Tewa Keres
1. brother pab{ popéna pagade padfly dyimd .
2, to think pel pfa- ~ -pie=~ -pspoe -é_idyUstA |
3. rabbit poléyt -plwéna . piwlde puu ‘edya
4, food: p> - pdléna ~k&r koéfi/// ‘ubéw{
5. thigh, leg pothéde p6nema .’  p& po~ hd :mani
- 6, . three ) phé'o pSyuo " padua poeye TemI
7.  cloud phén “phéna £{ hdwd hénat'I
8. - fire phids ph& -£€: . phaa ka '
9. to blow | phé1 phG&i fu(¥1) \ . =(u)pu:cA
10. fur ph2 _phéna £4 :
11. water p'a “p'd'6ne p'a p'oe dfc1
12, month, moon p's p'én.. =# p'ﬁl p'oe davdcA
13. to speak ta ~tl- -til- tu cTkUyA
14. wother ko , kéna ke'ide yiya nf:ya (= aunt)
15. grandmother ~ nana
16. name khogya  x6nema xa -(&)%e
17. fir-tree k'ol k 'uéwona yiwade/xear hé:ka:kA
18. to see b3 - mi . md meu . - kASA
19, to sing d> . yo'onema £a'dde kha'vwa -(éy)ﬁtA
20, six m383 maii maii ) s{1 scicA
21, deer t'ap t'éna p'i'ide ' ‘ dy&ﬁﬁ

N

Table 2.2 Kipwa=Tanoan and Keresan Comparative Lexical Items

{

Trager (1967) and others have used this as a basis for the argument that
Keres speakers’have been a.part of the Puebloan Southwest loﬁger than Tanoan
speakers. Irwin-Williams has provided archaeological support for this claim
in several publications.z Of greater interest to the present report is the“
fact that the.two language traditions.are still a viable part of the repegrtoire
of the two respective speech communities. Joe Sando (1976:236) reports

5,631 native speakers of Laguna Keresan, and 1,663 native speakers of San Juan

17
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" Tewa, His figures are based on tﬁe results of a survey undertaken by the

Cultural Avareness Center of the College of Education at the University
of New Mexico in 1973, These figures reflect more native speakers than
persons on the tribal rolls at both pueblos, underscoring the important
role which language plays within the context of community life.

Community 4ife, including language, demands greatest emphasis in
any discussion of San Juan and Laguna.ag '"pueblo communities". The two
pueblos possess similarities and differences, most of which can be traced
to the'interpretation given to each tribe's cultural traditions and .
experiences. The term pueblo, often used to identify the nature of the
lifestyle, is not a native tem to these communities, . An inspection of

* the netive\signinologies used to refer to these two pueblo communities
<ﬁ3heds significant light on the two groups' perceptions of who and what

they are.*

San Juan is called oke +owipe by its inhabitaNts. The word in this
pame that is translated as "pu lo" -- owine == is derived frgﬁ'the Tewa
base, meaning "acting together . \As one individual described it, any -
settlement of Indians whose inhabitants cooperate, who act together for.
the best interest of Q}l, can be c&lled a pueblo. For this reason, even -

.. though a former resident may live in Albuquerque and return to the

pueblo only for apecialfozéaslons, be may still feel a responsibility to

assist on those occasions (fiesta days, for instance) in any way that he
een. This cooperation is not specific -~ it may be governmental, religieqs,
eonomic, or purely personal, but as long as this c00peratioﬁ exists, then

the settlement may be called a pueblo by San Juan definition.
Thus, when a San Juan talks about any other pueblo, he says th;t\the

central village and outlying settlement could each be oWige -- 8 pueblo -
since the people there live and work together. The collective governmental

unit could also be called Qgigg, since people from the various settlements
act together in terms of their governing affairs. Likewise, the fact

that the Taos cooperate allowggghe San.Juen to refer to Taos as a pueblo;
they would not; however, refgr to any specific (as opposed to collective)
kind of cooperation (as would. the Taos themselves) when making that sort
of reference. And, while the people of Isleta, Taos and San Juan are
speakers of Tanoan languages, the San Juan word for "pueblo'" is in no way
cognate-~-in fact, 1t has no cognate--to the term used by speakers of any

other Tanoan language.- 28
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e I.lguna is compoud of six ujor and uvernL@ditionll “minor"
village settlements. The distinction here is not one ‘of size as much as
® ~,one of ceremonial independence: the major villages need no outsiég~
assistange to hold ceremonial activities, while the minor villages are.
depénd t on affiliated major villages for such consideratidbns. Regardless
of ceremonial standing, however, each village has equal representation
K ) on the tribal council and all of the: people in these communities are
governed by the same elected officials. A person may_aay that he lives
at Mesita, or at Paguate, but he will call himself a Lagima because he .
is 'involved "'in the same governing stipcture as’are all of the peoplé who
® | call themselves Lagunas. Thus, a group of Lagunas’living in Albuquerque
have decided 'to hold regular meetings to review the minutes of the weekly
meeting of the Laguna Council becausé they think it is important to be
" informed on what is happening back home, If the Council "or one of the
officials takes an action that they do not approve of, they feel a

‘®

.responsibility to react. The 'pueblo'' of Laguna, then, appears to be
an aggregate of people who see themselves bound together by participation
in the same.governing system, "
& ) Community-specific.considerations reveal a number of instances o,
S reflecting perceptions of each gpmmunity's distinctiveness., Table 2.3
paraphr;ses Dozier (1970:192ff) :o note selected social differences.
These commgnts'pertain only to the respective ceremonial organizations of
® the two communities. Differences can be identified also in "secular"
pvernment. San Juan has retained the traditional practice of ‘designating
its governing officials, rather than having these persons elected by
popular vote as has become the practice in Laguna. This innovaﬁon at
e Lagungkhas not caused thQ‘seculaf officiais to become less responsive to
| the wi;\-es of the community in general, nor of the ceremonial leaders in
parpicular. Both communities' concept of pugblo requires an integration
of the individual's.. attitudes with the larger sense of community -
& i:;a'Spons{veness and well-being., Governors and council persons, like
teachers and housewives, are not exempt from the scope of that assumption,
' - $ince the time of Ruth Benedict's Patterns of Culture, much has
(\' ha§ been said about the pueblo's emphasis on group harmony and the need

* N . L 4
.. for the individual to submerge his own feelings into the '"model' Appolonia

.".\ ’

6




. Social Features T

ltnnage’and clan

r

dvli organization

P
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kivas

katcina cult

¢

medicine societies

Huunt associaéion

Clown association

Women's association
. . /7

!
~

« locus of ceremonial and
sociopolitical control

Table 2.3
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Laguna”

present; .
clans important
in ceremonies

Dual divisl::/Lf
community iafo °
£quash and Turquoise

moieties

:tﬁk, associated with

~ Turquoise and Squash

divisions

Bpen to villaée;,
though not all

_ become members

several; also
coordinate communal
activities, Tovm

chief must be a member -

of one.

One association;

prays for success in
hunting; doctors hunt-
related accidents

two; assist medicine
societies and with
social control

extinct

Medicine association
through council of
association heads

20

San Juan

aﬂcent.

winter and summer

. division and related

associations

. .
~

large and small kiva,

i associated with communal

and moiety activities,
respectively

organized by moiety,

mcmberahip restricted

two such associations

one association

prays for -success in
hunting; doctors hunt-
related accidents

one, cares for
enemy scalps; good
health

Moiety association

Summary of Differences in Laguna and San Juan
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personality type. That beyappctive, as coldfzank, Smith, and others have
shown, tends to underestimate othersﬁatterns of personal interaction which
_are just as characteristic of community life, External classiﬁication

® . systems simply do not do justice to the dimensions of community life and
interaction. ' | '

2.5 Research Activity and Cultural Contact

~ It may be appropriate here to review the interaction between
.+ the CAL staff and the two communities in terms of the impact which the
ailtural contact generated 5& this project had on the research procedure
and analysis. It is important-to recognize several specific considerations,
unforeseen when the project was initially designed, whose presence affected
the CAL staff's involvement in the projegt. These factors will be reviewed
briefly. ‘
The four CAL staff members who worked on this project represented
a range of experience in terms of previous working relationships
with Indian communities. This ranged from staff who had extensive
relationships with American Indian communities to & member who had no
® previous involvement with Indian people. Naturally, expectations and
reactions to the contact research situation can be expected to be quite
different based on the range of familiarity. On the other hand, while
several of the persons designafed by tribal #uthority to aid CAL staff on
® ) the project were -mployed in education-related capacities within the two
pueblos, none of the community personnel had formal research experience.
During the interview process, some of the data-gatherers were reluctant
to venture beyond the formal questions and explore topics of greater
® interest and relevance to the person being interviewed. This reluctance
can be attributéd--at the data~gatherers' own suggestion--to a fear that
a deé;rture from the questions would constitute a departure from “good
science'" and adversely affect the nature of the interview data. (After
® all, if we had wanted a free~ranging interview, why did we provide
specific questions to begin with?) The field workers were involved in
the project on invitation from tribal govermment, and thus they felt a
responsibility to their own leaders as well as to any personal commitments

) they might have brought to the research effort..
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«e , Thus the Indian English project moved all me:;bere of the project eteff ‘
: both CAL and community personnel, into previously uncharted we.;'eu.g_. The ,
ultimate success of the project depended in large part on each person's*'-_. i’
ability to remain unatfected by events which were’ not always predictable. ' '
CAL staff persons often expressed surpriee at the amount of time spent
waiting for" thinge to happen-~the completion of intd&viewe, the start
‘of a meeting, etc. Flexibility in this respect, however, was to be expected - 2
by cdmmunity members, who often have last-minute or unexpected demands - ; e
made on their free time, have commitmentse to their fmmilies, relatives, '
tribal or religious officials, ar other parties, and cannot be as adaptable
_ to the requests of outsiders as the outsiders might otherwise prefer. ¢
' CAL staff had agreed to coordinate all communitywbesed activities '
' through the coomunity liaison designated for that'iurpose by tribal . S
authority and, further, that the liaison would, under'adqisement'of
tribal authority, make 411 decisions about on-site participation. The | @
data-gathering at neither site could have occurred without the full
backing of the puebloan gevetnment. The years of anthropological encounter
"in the Southwest deseribed by Vine Deloria in Custer Died for Your Sins
(Deloria, 1969, especitlly p. 83 and following) have left some Indians . ‘ ' " ¢

highly suspicious of anv tape-recorded inquiry initiated or sponsored

by outside parties. The endorsement of tribal government was essential
to the research effort we proposed. Questions and concerns about the
work we were doing could be referred, at our insistence, to tribal . ®
" authority, and community members could be assured that the tribal govermment
had already taken steps to safeguard their interests in this regard. The
ramificatichs of having tribal support extended far beyond the scope of
~ the initial approval provided in the proposal submitted to NIE, When - 8
CAL staff encountered difficulty in carrying out its research activities, |
the problem was referred to the community liaison, who brought the matter
.to the governor's attention. The governor then contacted BIA schooling

"~ authorities to negotiate a favorable solution. Potential conflict and ®
111 will which could have resulted from CAL's attempting to resolve issues
on its own were thus avoided.
Understandably, the motivation for tape-recorﬂing language samples .‘

of natural conversation in English can be difficult to comprehend for a
community resident. The tape recording of reading passages and collection

2
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of writing samples from children is somevhat easier to understand, since

D — e —
)

: these are related to specific educational tasks. But the history of
. ourrept:iatious and dioguioed research by some ant:hropologists and educators
in Indian communities has certainly not established good faith between:
researchers and community residents and leaders. Quite legitimately, the
~. recording of natural conversation cnn.raise suspicions, It is simply

- difficult for any community to understand why someone would desire to

analyze language when the analysis is one step removed from practical
application., Two procedures adopted by the staff helped stress our
exclusive interest in the Englishi language forms, One was the use of _
® | respected community members to do the.interviewing. ‘These were appointed
by the community leaders -and could be counted on to be discrete in
- " directing the conversation. The other was the community's ultimate
prerogative to 'sign off" on the final product., Confidentiality has care-
® fully been preserved, to the point that all names found in cited examples .
in later chapters have been changed. .
Also, CAL's use of these designated channels enabled us to respond
in kind and aid the pueblos' residents in ways not always,directly
@ related to the project. Such mutually supportive encounters helped-
| - reduce anxieties and engender feelings of good will which could only aid
. in our efforts, It is a critical aspect of puebloan community 1ife
tha! receiving support and seryices from (in this instance) tribal
® government and individual commnnity members implies that CAL would itself
- supply support ani services to the tribe, This is not so much’an
obligation as a responsibility--an action not 8o much mandated as
available. To volhntarily assume the responsibility demonstrates that
@ the outsider is reppectful of the linkage extended to him by the community.
Such recognition would certainly have a positive impact on the sense of
continuity ultimatély assigned to tbhat linkage by tribal authority.
Fieldwork within the context of any Pueblo community cannot be viewed
® casually. The "professional" tie which connects researchers and community
residents becomestransformed, placing additional responsibilities both
on the researcherszand on the persons with whom they are working., The
researcher cannot initiate dialogue and expect that someone will set
® aside all other activities to respond. A community member would not do

this with a stranger, because he feels no established relationship which

_ ' 23
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connects both the individuals to the same community context. As a result,
a native might withhold {nformation, feeling that facts about his )
' umnmunity are of interest only to the commnnity.

T Accessibility in the context of the Puebloan community is simply
dt!ferent from some other communitiea in which aociolinguiatic research
has been carried out.: For example, in other contexts, a researcher may
simply go out, contact & person 1nd1v1dually and arrange for an interview.
The interview is dependent only upon the mutual agreement of the researcher
and person being sought for the interview. In the context of the Pueblo,
however, 8 different situation exists. COrporate.approval is appropriate,
and the approval process may be much more indirect than that considered
appropriate in othe communities. While such a strategy may require some
amount of 'red tape", it is the only strategy which can ultimately work

to mutual benefit of community and researcher. The community can evaluate
the goals and potentiél benefits of a particular research project in terms
of community concerns, while the researcher has access to a representative

~

‘population necessary for adequate research,

2
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* CHAPTER THREE

A DESCRIPTION OF SELECTIVE STRUCTURES IN A VARIETY
OF INDIAN ENGLISH: THE CASE OF SAN JUAN ENGLISH

3.1 Introduction
In this chapter, we consider some actual linguistic structures

88 found in one representative Puebloan community. A detailed ex-
amination of particular structures in representative varieties is
necessary as a basis for gaining insight into the'dynamici of such.
systems. Such & descriptive base is also neéessary if ve ave to
make valid comparisons of varieties of Indian English with each
other and with the range of non-mainstream and mainstream varieties
found outside of this context., An adequate descriptive base, then,
forms the foundation for valid insight into the nature of varieties .
like San Juan gﬁglish Ahd fheir.felq;ions.éb other v;rieti;c. )

On one level, it might be -justifiable to give an account of -
a variety such as San Juan English (SJE) simply in terms of its
current descriptive status. From this perspective, we might ignore

. the types.of historical influences and language contact situations

vhich gave rise to particular structures and be satisfied with the
description of these structures as an end in itself. We might
follow the lead of Weinreich, when he suggested:u

When a speakers of language X uses a form of foreign

origin not as an on-the-spot borrowing from language

Y, but because he has heard it used by others in X~

utterances, but this borrowed element can be considered,

from the descriptive viewpoint, to have become a part

of LANGUAGE X, '
(1964:11)

Such an approach would not be unlike the tfadition of déscriptive
linguistics, which was careful to separate synchronic from diachronic
analyses. From such a perspective, we could simply maintain that we
were describing the contemporary code of SJE without regard to the
historizal influences which gave rise to it.

Although such an approach might lead to a satisfactory account

of the variety in focus, it leaves unanswered important aspects of
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‘the dynamic dimension of ianéuage contact situations. Ultiinmolj;'
we would like to address broader issues concerning the nature of '
language contact situations uﬂd the way in which different lourcu : @
3 might intoract in arriving at nhe current varieties of Bnglilh. o
'?'_ ' chond a descriptive account of/SJE, then, we want to 1nweltigace

] the ways in which various potential sources have been utilized

in the shaping of such a variety. As Leap put it: - : L

The issue in grammatical analysis becomes not the
identification of one, or more, souxces of input,:

but an explanation of ‘the dynamic balance made
between the various influences within the cont:emporary

code, (1977:10) ' | P
. ‘ A dynamic pegpspective, then, is concerned not only with the . ”
o potential sources {nfluencing the system, but how different sources i
. may have been molded into the current code, There is an identification
’ and selection dimension which must- be considered in accounting for @

the system. The esgsential questions focus on where the structures
have beeri derived and how they are being used in the variety at this
_point. | ' .

The determination of contributing sources and their ultimate o
utilization within the system involves both theoretical and '
practical issues. We may start with a theoretical delimitation of

v " the potential sources influencing the systém,'buf, ultimately, we
‘must have a principled basis for choosing between alternative !D
explanations of influence. In some instances, the attribution of
‘ ' source influence for current structures is nore reaaily resolved
than in others, given the application of a set of criteria for
justifying Jr rejecting a particular explanation. We ﬁmat, however, ‘P
admit that there are cases where the definitive attribution of
source influence is elusive for one reason or another., Our failure
to attribute source influence for some structures may derive from
basic theoretical aspects of the nature of language contact situations L
or some practical limitations in terms of our current knowledge
concerning the potential source influences.
At this stage, it is appropriate to identify some of the

possible sources which may have influenced "divergent' structures ®
within a system like SJE, By divergent, here, we are referring to
v
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__for particular structures, we ultimately want an explanation which
‘is true to the historical facts.of the language situations and

~ between alternative explanations.
realistic perspective, ope which will allow us to give careful
attention both to the specific ‘details of language influence and

structures which are simply different from an idealized mainstream
anda: The term divergent should not be taken
to mean that such structures are less than adequate or deficient as
Thco. otrhétutnd'ura'slmply different, due
to the different llnguiltic heritage of the speakers who have acquitad
then vig;a—vla standard English mainstream. speakers,

 What, then, -are the potential contributing sources which have

nofw of standard Engli'sh.

linguistic structures.

given rise to a system auch as SJE, and how do we determine if, in
fact, a particular source il reaponaible for a resultant structure?
In the following sections we shall consider some of the main types

divergence,

TR S
y B N X

consonant with our knowledge facts of the language situations and
consonant with our knowledge about the nature of Language.
shall see, there is not always a unique justification for choosing

the overall dynamics of the language situation historically.

3.1'1

in a community such as San Juan, it is reaaonable to start by pointing
to the possibility of divergent structures in SJE resulting from

‘source language transfer. That is, there are structures in the variety

vhich may be attributable to an imposition of the native language
iystem. The most obvious source for SJE is, of course, Tiwa.l
potential of ancestral language transfer has been pointed out in other
studies, as lLeap observes for Isletan English (1974:88) when he

| attributes aspects of this variety to "Isletan Tiwa phonological

Source Language Transfer
Given the historical language situation which existed

constraints" and "Isletan Tiwa grammatical processes'.

of course, surprising that language transfer of this type should play
a role in the formation of a distinct variety of English,
many known cases of such influence, and most discussions of dialect
differences readily cite such instances of influence on current

varieties of English (e.g. Marckwardt 1958).

v

" of sources and how we might determine:which one is responsible for
While different sources might certainly be responsible

As we

We can only hope to maintain a

It is not,

There are

For example, discussions
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of d:laloct differences i.n American English uy note ‘the inﬂuance
of German structures u:ill found in Southeastern Penmylvanu or
Grundy County, Illinois, the Butch influences in uolland and Grand
Rapids, uieh:l.gan, or the linguistic effoct. of Irish on Beaver Island
in lﬂct_z:l.g_a_n (Shuy 1967:33), The extent of such influence and the
* ways in which structures are transfered, however, takes us considerably
beyond the illustrative examples found in most general discussions ' | .
of %nerican dulectt. ‘
Alt l?u/gh ve ‘may readily concede that another language can
' play an important role in the establishment of a variety of English, |
a more crucial question is how we justify our identification of : o .
such influence. Is there a methodological procedure by which we ‘
can establish particular structures as uniquely derived from the
‘process of language transfer? The most likely basis for such a
determi.nat_ion is an appeal to the ‘so-called “"contrastive analysis. _ ®
hypothesis". 1In this approach, ghe rules for I.1 and Lz are placed
side by sic}e and, where there is a conflict, a form from L1 may be
predicted to occur in L, at this point of conflict. This is ‘
simply illustrated in the following diagram, adopted from Fasold ‘ ' ®
(1972:138): '

! | Ly

"131 " LRia ~ LR, = L,R ‘ ®

LIR 5 LZR

’ - 7/
L1R1+1 LR LR LR

In the above diagram, Ll would be a language such as Tewa and ®
I.2 would be English. Certainly, transfer of this type occurs, but
some approaches to "contrastive language analysis maintain that
transfer can be predicted on the basis of a simple comparison of this
type. | The basic problem with this perspective lies in the insistence o

28 |
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P on predictability. As it. turhs out, there are wany cases where pre- - . O
" dicted influence simply does not take place for one reason or aqothor. | /-
Studies of divergence in L, language situstions (e.g. Corder 1967; T '
Richards 1971) clearly indicate the failure of the predictive claim
~ based .on’ the contrastive analysis. Given auch evtdcncl » the prcdictive
. base must be qualified or abandoned. A volker ‘version of the con-
truu\n' language hypothesis as set forth by Wardhaugh (1970) does
. . not nintnin a4 predictive base. Inltud, it starts with evidence of .
Do ‘ divergence in L, and eminu ‘it in light of. the rules of Ll '
divergence in 1.2 matches -a rule of- Ll where it is in conflict with _
1 , then it might be a candidate for attribution to I.1 1n£1uence. .
The emphasis here is on observed forms rather than predicted forms. '
It should be noted:, however, that just because there is a similatity L
. in the diverge‘nce of 1.2 which conforms to a rule in L1 does not make . :
‘@ ' L1 the only source from which it might be derived. As ve shall see, '
' there are alternative explanations which legitimately may have led
to the same structure, These explanatioris may compete or converé'e" '
5 with the evidence from contrasting I‘l and 1.2 - .
® - A further compltcation in attributing divergence in l.2 to -
transfer from I.1 relates to the nature of transfer .processes., All
transfer processes are not unilateral and direct, as might be implied
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in the previous discussion., Selected parta of particular rules or
® ' forms may transfer without the entire rule being realized (i.e. a type
' of calquing) or rules from the source language may be extanded in
" the transfer process (cf., Weinreich 1964:40-41). 1In éither case, the
transfer process is not isomorphic. Fdrthemore, the dynamics of
o . the transfer process may result in "hyperforms' which are not trace-
able in any direct way to either Iy or L, grammars. These are a
by-product of the dynamic interaction of two systems and cannot be
_ seen in terms of a simple I.1 influence; they involve the creation of
o . new rules based on the conflict of Ll ‘and L2 rather than a direct
transfer of a rule (cf. Wolfram 1974:209). Aspects vf "selective,"
“extendel', and "hyper-transfer" influence are not esoteric, and
have been documented in numerous studies of language transfer from

® quite different perspectives.
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Apart from, the thnoro:ical problems in thc attribueion of source
language truns!or citcd aBOV0. there ard some very practical con-
lidorationl that uake the iauntitication of sources difficult. In
some cases, we are limited on the baail of avnildble deacriptions of
the source 1auguage in queution here (c.g. Hoijer and Doster 1949;
Speirs 1966; Spencer 1946) but these can in no way be. connidered as
complete. A compilation of presensly available works does not

result in an exhaustive index of structures for contrastive purposes.
Some aspects have received considerably more attention than.others
(e.g. morphology vis-a=-vis ayntax), and even vhere there are available
descriptions of the potential source languages; competing analyses
cometimés exist. We are thus limited on the basis of .our linguistic

| knowledge .of potential source languages.

A final complication in the identification of source language
influence derives from the fact that in some cases we are dealing
wvith a plurality of source languages. .For some speakeré, the native
Indian languiée may not be the only possible source language with
potential for influencing the variety of English, due to their
knowledge of Spanish as well as the Indian language. The extent . S

‘of such bilingualism and the possibility of divergence in English

resulting from either (or both) of these potential sources is very

real, It is a dimension which must be kept in mind in accounting

for divergence on a more general scale as well as a consideration
in the treatment of particular speakers,

The preceding discussion is not intended to discourage our
flentification of structures due to language transfer processes, but
to pface it in proper perspective, As the specific description
proceeds, it will become apparent that there are a nnmbgr of cases
which are most reasonably attributed to this transfer process and
we shall attempt to justify our conclusion in each case. At this
point, we simply want to set forth the theoretical and practidal
dimensions which must be considered in such designations, and;the
alternative explanations which might be advanced. : ‘

3.1.2 Target Language Adaptation
Even if we could overcome all the theoretical and practical

problems associated with contrastive analysis, we would not be able to
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lcn;uage tran fez. Ihorc\gs e other alcornntivas that have to be cone j : » 3

. above ac~thc llil for language trannfcr in which a native opeaker | .y .j

%’ ,f of - Ll acquire ano:hcr language, 12. In this case, however, the .

& - - explanatjon £br the divergence is not dependent upon the relattonshi# .
- i betweenuzl_ ' Lz. - Instead, it i{s the particular-structure of L2 ! -' £

:,ﬂ \{ as it is subjected to general language learning stratggie@ that o o

/ No heory ‘of contrastive analysis, strong or weak, should

- ﬁ / be pxpected to account for all errors of language learning.
1 eviderice is already available which suggests that gany

qﬂ are due to target-related rule deviance as well,

' . : ' 1974:2

i ‘ A} indicated above, recent research on secqnd language acquisition
_ - | has revealed that there are aspects of divergence in the target
‘i . " i language which will be found regardléas of the structural composition
+ of the first language. These particular modificdtions of the L!
.. system result from what Selinker (1974) calls "strategies of second
language learning'" and involve general principles related to the
Y Y ~ acquisition of LANGUAGE rather than’the specifics of a particular L1
system which a speaker has learned before acquiring LQ. It is the
dpplication of general principles of language acquisition to particulan
organizational aspects of L2's structure which thus accountj for the
® -~ observed divergence from L, norms.
One type of strategy which might account for such modification
' is rule generalization (or "overgeneralization' as termed by_someS
of one type of another.3 ‘When the target language has a rule relating
ip to a particular set of items within a wider set, the rule might be '
_ extended to cover the wi&er set, One iastance of this involves
—. lexical exceptions. A classical example of this is the plural forms
of English, which involve an extensive regular pattern of formation,
) : | but also some irregular plural forms. The predominant and regular
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pattern 1s learned and applied’ to those noun’ forms which are 'lcxio.ca,l

; ‘eacepuonl to the rule, resulting 4In the "rcguluriution" of

$

."img'dlat" forms (e¢.g. oxes for oxen, mg for men).
Another instance of generalization might extend a rule beyond.
"{ts constraints for apput':.gtion or non-application as founc{ in L,
This would not involve regulariring lexical exceptions or irregular
forms, but expanding the structural limitations of rules application.
Dﬁskpvf (1969) a}guea for such an explanation for the absence of =2
third:person'present tense forms in second langudge learners, when
he observes: ‘

<

Since all grammatical persons take the same verbal -
. ending except for the third person singular in the
- present tense,,.omissions of the & in third person:
singular in the present tense may be accounted for by
the heavy pressure of all the other endingless forms.
The endingless. form is generalized for all persons.
P 7 -, (1969)" '

. The t@portantfispect of such modifications is their relation-
ship to the target language System as approached by ANY learner of
the language. : Richards notes: | |

...exanples of overgeneralization are the affects

of particular learning strategies on items within

the target language, and since such learning strategies

appear to be universally employed when a learner is exposed ]
to second language data, it is not gurprising that many -

’ of the errors found in second language communication are
identical despite the language background of the speaker,
' ' (1971:16)

Another type of strdtegy which might be applied to the

learning of an L2 system relates to the rgduction of redundancy.

Structurally superfluous forms may be quifi:j or eliminated as a

~ strategy of acquisition., For example,fa plural inflectional

marker on a noun along with a plural quantifier in the noun phrase
might be considered structurally redundant and therefore the marker
sould be a likely candidate for elimination. While the effect of
redundancy reduction might not be as fully documented as generalization,
it apparently is a general strategy which can operate independent

of the structure- of a first language.
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It unynbo notod the&/&tpecta o! spuerol locond lenguege learninz
otretogiea diocuoted above are quite, like some of the strategies found
in first language. acquisition as uell. Dulay and Bdit\51§72) have
argued that many :} the sane types of strategies are employed in first
and second language ecquioition. They mkintein, for example, that
fnodificetion. of the oylteu-in both cases. gypically inwolve rule. e
generalization, syntaetie nimplification, and the reduction'of eyntactic

-rodundanciea. Taylor (1974) maintains that a unitary ecqnisitionel
proeeoo/exiats which epplieo to first and secon*;languege learning,
end that apparent differenoeo between first and’ second’ llnguage learning
can be’/accounted for by ‘considering the variables of previous linguistic
expefgenoe cognitive maturity, and affective oxientation. While
the extent of sgnilaritieo and differencosaﬁetwoen first and second
language acquisition may be open sp quegtidn, it is clear that some
of the same sttacegies are ‘involved, and chat certain aspects of . -
. target lenguege divergence are best explained as a function of -

~
i

/general acquisitional strategies. -

-

1Y

f' _ In the light of our preceding discussion, it seems quite

reasonable to suggest that some aspects of divergenoe in SJE might

be explained as- -8 by-product of general second language learning .o
strategies. Historically, English was not the first language of meny '
of the re/idents of these communities and was learned only after the
indisﬂn’ﬁs language of the community was leayned. (In some eases,

of course, it was the third. language, followin~g both th: Indian

language and Spanish,) In a situation of énis type, it‘is quite
possible that structures derived from such processes might become
fossilized within the resultant SJE system. We use the term

. “fossilization" here to refer to those aspects of transfer or general

znodification which are miaintained more or less permanently as a part.
of the speaker's production of L,. That is, the divergent fomms
persist long after the speaker has gone through the transitional process
of learning the L, system. It is quite possible that aspects of .

2
target language modification exist aleng with aspects of language

transfer as an essentisal part of what we describe here as the SJE system. -
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. Hq m: cmphuize here ngain, that che attribution of divergance' Yo
L, 1n !J! to t:he 3ener411zed strat:egies of sécond langunge acquisition '

:in no waysuggests that the reoulune syst:em is linguistically
T deficint, limited or incomnlete. _This is an extremely important
point. The types.of strategies we disc.uased above are qu’te in-
volved in 1&:131_1333.?5533& which take placé within a language independent
of contact sit:uat:lons. . SJE must be cunsidered/as a full linguictic
system in its own r@ht regardleas of 't e historical influences
. ‘ which have brought it lbout:. Accordingly, no assessment of basic
- language skills in English can be made simply on the basis of
| divergence attributable-to language trausfer and general modification, P
_'Changes derived from, these sources might -imply be integrated into
- t*}e emerging ‘varieg'y of English, just as these cyges of influence
have resalted in otber varieties of English througiov+ the history
“of t:he Engush ianguage. " ' S
. Having established a theoretical justification for divergence
. . related to the general acquisitional strategies, we may now ask how
¢ . ve can met:hodologu'ally detarmine forms in SJE which might derive
. from such a sourcd, In order to eccount for variol . %ms on . .
this basis, severa %pes of arguments appear relevant. First of all,
some d.ivergetice ‘of this t:y;;e should be predictable based on our
knowledge of the target language system. Based on the prirciple of
generalization (or overgeneralization) we articulated earlier, certain _ . @
especta(“bf the system should be predisposed for modification. Rules o
with marked lexical exceptions and rules with marked structural
restrictions should be subject to such modifications if, indeed,
"natural' language strategies can account for divergence. On this )
' basis, we would certainly predict that irregular plural forms, or
fregular verb rforms, would be "regularized", or that t,he marked ex-
ception of third person present tense -Z might be elilxexinated by analogy
with the lack of marking on other present tense forx_nﬁ. Furthermore, ()
we should be a“le to predict that rules implied on :i:he basis of other
rules or structures would be prime candidates for :radundancy reduction
to operate. Thus, form: such as redundant inflectional affixes would '
be expected to be eliminated in keeping with the strategy of redundancy ®

1 reduction. ¢
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8 A A second argument may come from data which indicates similar
gf modifications in these target languages despite typologically quite
® divesse source languages, This, of course, is an empirically-based

"dfﬁumant vhich is dependent on the representativeness of the data. .
Althou;h the, investigation of second language ;cquisition from the
._ o viewpoint: of general acquisitional strategies is relatively recent:,
® there does exist an inventory of divergent forms.which have been
| . collected from speake}a of English as a second language. (An
- example of & collection of this sort is Burt and Kiparsky's The
' - Sooficon 1972)., The emergence of the same type of inergence.from
!‘ " " learrers of English whose source languages are typologically quite
: diverse must be considered as a strong argument for maintaiding
a target language source, as opposed to native language transfer.

. A supportive argument comes from the observation that some
'!'J f of the divergent forms have parallels in first-linguage acquisition.
k As mentioned earlier, strategies such as generalization aﬁpear to
be operative in both first and second language acquiaitidn.‘ Based
on the assumption that such strategies are typical of acquisition
’.. . regardless of when it takes place, similarity of divergence in first
' ' and second‘language acquisition can be supportive evideﬁce for
" the attribution of a form to target language adaptation.

An additional argument might be ma&e on the basis of how the
ﬁorms are distributed among speakers in the community. This is
particularly :elevant -when the role of bilingualism or the order of
first and second language acquisition might differ among community

b members., In the case of a comﬁunity such as San Juan, we have such
di fferences represented among speakers. For most middle-aged

- and older community residents (i.e. lifetime residents) in San Juan,
Tewa was the first language learned, whereas many of the younger
generation residents are learning English simultaneously or as the
first language. Given this kind of distribution, wé might expect
that aspects of the varieties related to the general strsategies
of learning English a3 a second language would be most prominent

among those for whom English was most clearly acquired following
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":tho acquuition of the Iud:l.tn language, In this case, supportive evidence
comes from generationnr differences found in the distribution of divergent
forms, If a form is most prominent among speakers for whom English |, ®
is clearly a non-native language, then we mighé have supportive evidence
that it is derived from a fossilized modification based on a geperal'
second language acquisition strategy. Such distribution cannot, however,
be considered as a sufficient aigument for the attribution of a form o
to this source, but together with the other types of arguments raised
sbove, it might support this particular explanation.

The extent to which general strategies of language learning
may account for divergence is, at this point, somewhat in disppte. ®
Some investigators maintain that it is considerably more influential . ... . ..
than native language transfer in accounting for divergence, Thus,
Burt and Kiparsky observe in their introduction of The Gooficon:

...Weé have not found that the majority of syntactical ®
goofs are due to the native language syntax of the :
learner....Because we have not found "foreign syntax"

to be a major factor in describing learner goofs. The

Gooficon 18 not language specific. Instead, it simply _
displays some parts of English grammar which cause '
speakers of many different native languages difficulty. (1972:3) ®

Other investigators take a somewhat more moderate view on the

extent of general language learning influence vis-a-vis native

language ®ransfer. Thus, Taylor notes: .- . ,

It appears to be the case however, that we cannot always
: -adequately account for errors that look like interference o

by appealing to other learning strategies since the presence

of the native language in the mind of the second language

learner seems to influence the acquisition of all subsequent

languages., (1974:30) - ®

A}thoughlfhe extent of influence from various potential sources @
is a question which we will address in part in this study, it is quite
possible that various types of influences may be more prominent on
different levels of language organization. Thus, native language ®
transfer might be more prominent in phonology while generalized
strategies are more prominent in syntax. We will return to this -
issue after our description of the SJE system.
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i 'Z ' Although we have spoken of transfer influence and learning

| strategy influence &s if tliey were mutually exclusive .explanations,
“ . ' " 4t must be ngt;gd that they might converge to lead to the same typn
of divergence, Richards observes: ' -

ERR I have talked about {nterference and overgeneralization

Vo " as if they were independent factors, The facts are not
" ) quite so consisteént, In Samples 4 and 6 the Czech speaker
@9 - consistently omits articles, and this I have attributed
to interference, since articles are not present in his
. mother tongue. DYskové (1969:18) notes, however, "Although
 .the difficulty in mastering the use of articles in English
. is ultimately due to the absence of this grammatical
category in Czech, once the learner starts intemalizing their
@ ' system, interference from all the other terms of the (English)

article system begins to operate as an ‘additional factor. (1974:40)
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In some cases, these two types of influences may reinforce

a particular divergence so that they must be considered as complementary

® "~ . rather than alternative e’xplanati.ons.

Before concluding our discussion of general learning strategy
influ'ence ag a bas; for divergence, it isfnecé‘ssary to recognize

. the creative ways in-which such divergence might be utilized within

® a resyltant }irtguiétic system, Unfortunately, the v':!.'ew of most
researchers examining second language acquisition is limited to- the
classification of "error types" in the target language represented-
by such divergence. But it:.is quite pdssi}ale that surface divergence

‘ explainable on this basis might be integrated into an emerging system

to represent important grammatical functions. To account for forms

on this basis historically .1n-no way precludeé 'such féms from béing
utilized in grammatically essential ways in a developing variety.

) This creative capacity can best be seen through an illustrative case.
Quite typically, second language ,1earneré use an unconjugated form
of "be in finite constructions, along with the auxiliary do. Thus,
Burt and Kiparsky note that do is 'misused" with be as in sentences

o like Does he be going? and He doesn't be studying tonight (Burt and
and Kiparsky 1972:24). Tc admit that such forms may ‘sult from a
generalization process in second "language acquisition stratagies;

however, does not necessarily exclude them from taking on important

® grammatical functions within an emerging English variety. Such a form

migﬁt be used to lexify or relexify a grammatical category as it is

integrated into the varigty. This is, in fact, what has been suggested
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ot .4n terms o£' the use of be in sentences such as Sometimes his ears be
itching or Thez don't usually be here as used in some current varieties
of English where it functions as a "distributive” or "habitual" (cf. - ®
) ~ Fasold 1969, Wolfram 1974, Leap 1974). _That the emergence of the un- '
. conjugated be form might be related to a generalization process '
Hstorically does not limit the creative potential of lmguge change
5 __and language contact situations as they affect & language system. : @
\ | Genérilizat:ion of this type .nay be utilized in internal language
/chnnge and there is no reuon- to suspect any difference for language
' ' change derived from contact situations. Langua\ges constantly adapt
and modify themselves in such ways. | . @
e -----------A--coasideracion-»og--divargance...i.n..second...language..learni'ng. e e P e
. (whether it be source or target language 4erive€)qh1ch is ligitegl
to « classification of "errors", 'mistakes", or "goofs' belies
the creative and dynamic potential of emerging linguistic systems . ®
in their own right. For our si)ecific consideration here, we must
remember that no description of SJE can affort to ignore this
'~ creative potential regardless of how we -may account for the appearance
of a form historically. The extent to which such forms have, in fact, . [ )
been ut:i.lized in the current system is answerable only on the basis
of a comprehensive description of the SJE as it is currently used.

3.1.3 Non-Mainstream Dialect Diffusion : ’ @
T | " Given the basis for our description of SJE (viz. those B
| structures differing from a standard English reference point), we
must consider another possible source explanation for some of the
structures treated in our study. This is the influence of other ®
non-mainstream varieties of English, Given the dynamics of cultural
contact in in American society, it would hardly be surprising for
diffusion of this type to take place. -Ethnic minorities are often

relegated to roles which lead to more contact with other non-mainstream ®
groups than with mainstream groups. In such a context, it is quite
reasonable to expect that some diffusion of non-mainstream linguistic
forms would take place, Studies of such situations have indicated v
that the influence of surrounding non-mainstream groups can be quite C e
38
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- significant (e.g. Wolfram 1974), whether the source is. direct or .
direct. l‘nrthemoro. n-»!nsluh spuking communities will otg:en \ o
take on the characteristics of non-mainstream varieties as English .
becomes & more prominent language withi.h the community (cf. B'Iiox;di
1975), Leap's discussion of Isletan English (1974:82) specifically
recognizes this potential source of influence in American' Indian
communities, '

‘ Hhereal the sources of influence discussed above are dependenc
on biungual situations (at leut. historically), dtffusion from
other non-mainstream varieties can, of course, operate quite in-
dependent of bilingualism, Diffusion of this type is.l natural
process contributing to the constant state of change in language. . . e
In a bilingual situation as the one discussed here, the influence '
of other non-mainstream varieties must be viewéd simply as another .
potential source which can explain some aspects of divergence.

The basis for identifying a particular form of SJE as
derived from another nonq&ainstream variety of English must go beyond
the simple attestation of parallel forms in SJE and some non-mainstream
variety. Ultimately, there must be a reasonable social basis for
acpecting that a form might have been incorporated from the other
variety, Whiie diffusion can certainly be selective and several
differenﬁ non-mainstream varieties might lend their influence, we
.would expect some historical social situation to support'a linguistic .
parallel. . .. L e e e e e S
Por the types of communities considered here, the treatment

of non+«mainstream variety influence must also recognize a non-mainstream

variety which, itself, has been influenced by a non-English language.

(This would, of course, take place in the ways discussed in the

previous sections.) 'We point here to what has sometimes been referred

to as '"Chicano English" (Metcalf 1974).4 Certainly, the variety of

English spoken in the surrounding Hispanic commurities must be seen

as an important informal model for English since it is the external

group with whom the San Juan Pueblo would be expected to have ‘

the most extensive contact historically (Dozier 1970:97). This model

would thus appear to merit greater consideration than some other

non-mainstream varieties of English (e.g. non-mainstream Anglo varieties,

Vernacular Black English, etc.).
' 39
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'Unfortunately, available ducriptivo‘ information on relevant
non-mains tream varieties is often less than adequate. Metcalf
(1974:55) deplores the plaucity of studies of Chicano English in
general, and there are no known studies specific to the immediate
Hispanic communities relevant for San Juan, To iupplcmnnt.this
lack of information, we have included among our interviewees some
cpcaﬁorl whose first language was Spanish rather than Tewa, but
all these spéakers function to some extent within the social
structure of the Pueblo. On the one hand, these speakers do’
not represent a “"typical" resident of the surrounding Hispanic
community, but, on the other hand, they may be crucial in texms
of their transitional linguistic status between communities. In many
cases, we are forced to turn to informal observation and anecdotal
citations in our dis;uiciod of possible influences from the non-
mainstream speaking, Spanish-American community.

* The status of information on “Anglo English" in this area
has, unfortunately, not improved substantially over Mencken's
observation made some time ago: .

The English spoken by what are called the Anglos of

New Mexico is basically General American, but. it is full
of the aforesaid Spanish loans, along with many Indian
loans, and apparently shows some influence of Appalachian
speech, apparently exerted by way of Texas, (1962:182-183)

Informal observation indicates that surrounding Angld varieties

-are probably closer to North Midland than any of those dialect areas

of the deep South, although Southern wvarieties have certainly had
influence in more esstern and southern regions of New Mexico. In‘the
northern and central portion’of the étate, the sections which are
probably of most relevance here, we would expect more influence from
North Midland type non-mainstream varieties. The extent of such
influence, however, is an empirical question.

For the most p;rt, we would expect items in SJE which have
resulted from diffusion vis-a-vis other strategies to reveal a
continuous distribution of isoglosses instead of a discontinuous )
patterr, As Kiparsky put it:

17 4
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An interesting consequence of this {i.e., borrowing items]
. is that isoglosses’ formed by the spread of rules over a
speech territory should form large, coherent dialect areas,
vhereas those formed by simplification should be character-
tetically discontinuous because of independent development
of the same change in several speech communities (1968:193).

In those cases vhere we.want to attribute items in SJE to diffusion

from other varieties of English, we should be able to:lhow the
continuous nature of the isoglossoal distribution, or at least ex-
plain the special conditions which have exempted it from this con- -
dition (e.g. the en masse migration of one group from one area to
another without distribution along the migratory route),

__..Me should mention here that .some researchers might suggest ... R -

that some aspects of divergence can be explain;d. not on ghe basis

of surrounding non-mainstream varieties of English, but on the

basis of vestigial influence from a general American Indian

English pidgin or creole. Influence of this type would derive

from an incomplete decreclization process. Attestations for a geneggl
American Indian Pidgin English were presented some time ago by
Leechman and Hall (1955), and further attestations have been advanced
by Miller (1967) and, especially, Dillard (1972, 1975). Without .
dispuging'the possibility of the existence of such a variety
historically in other regions of the United States, we must conclude
that it is highly,unlikely that it would have existed in the immediate
context of the communities we are describing-here. 'Fhile certain
structures are indeed similar to those which might be derived from
such a source, we have to go considerably Beyond the simplistic
citation of sfructures found among English-based pidgins or creoles

to justify this source. Essentially, we have to reconstruct a social
milieu amenable to the emergence of such a system and document its
widespread usage by Indian and non-Indian groups in the area. Based '
on our understanding of the contact situation in the Rio Grande region
historically (cf. Chapter Two), such does not seem plausible.
Historicaiay, there was little documented contact with the English
language by Tewa speakers until the early part of this century. If

a pidgin or creole based on a Eufspean language existed in the area,
it would probably have been Spanish-based rather than English-based.
It seems unlikely that some structures might be attributed to this

potential source as an alternative to the other explanations already
discussed although we might not be able to dismiss this possible

4

source categorically., 41
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As with the explanations for source attributions discussed pre-
vioudly, dtvcrsci\cc .duo to the influence of other non-mainstream
varieties should not necessarily be comidorc@. mutually cxc‘luuve . @
with the other explanations. It is quite possible that this explanation '
L may convoégo with the other explanations in.a quite supportive
:5""' ' vay. '.l‘h‘t is, a particular form which might be eipoctcd on the basis
L of source language transfer or some general:liod target language - ®
adaptation might reinforce or be reinforced by diffusion from
‘other non-mainstream varieties. -Although we might not always be able
to determine which is the primary and secondary source of the

— ..m_mm-mmm"mnmmof frequency ... . _‘
relationships smong varying forms might help determine "convergence"

of this type. In Wolfram's study, a teen-aged variety of Puerto

Rican English was examined in the context of the surrounding Black

community. As it turns out, some structures. (e.g. syllable-final d . (]
. deletion) might be explained both on the basis of Spanish transfer °

and diffusion from Vezf'hacuhr Black English, When the sample of

speakers was divided into three groups, Black, Puerto Rican with

extensive Black social contacts and those with restricted social Black e

contacts, the relative incidence of structures attributable to both

Puerto Rican Spanish and Vernacular Black English revealed a frequency

distribution as follows:5 ' I

Tt Puerto Rican Group -~ ~Puerto Rican Group ‘Yernacular Black - Pe—
‘ ' with Extensive Black with Restricted English Group
Contacts Black Contacts

That is, the highest incidence of the form was found among Puerto
Ricans with extensive Black contacts, where the process of transfer

was also strongly supported by the surrounding Vernacular Black ¢
English group, the second highest frequency among those whose contact
with Blacks was restricted so that the supportive effect was not |
‘as great, but still present, and lowest incidence among the Vernacular ' o
Black English speaking group, where it operated simply as a structure
which fluctuated with what might be considered a standard English’
‘variant, ) a
The -ro}e of convergence in the above case can be contrasted 3 ' PY
with a form attributable only to diffusion from Vernacular Black
42 .
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:'laslteh. In this case, we get e:distrtbution.ltkelthe following: |

Vernacular Black " Puerto Rican Group . _ Puerto Rican Group "

English group With Extensive nleck>wu:h Restricted
Contact Black Contact

Given the contrast of the distributional pett:ern in these two cases

. (1.0, a non-mainstream. veriant with and without a convergent trens-

fer 801 7ce proeess), it appears that some ¢léar-cut exampies of
convergent processes can be docun;e,nted. Although we d& not expect:
all convergent processes to be so reediiir documented, the supportive ,
effect of different source influence has been clearly demonstrated,

Accordingly, such possible copvergence amst be exemined eloeely in

our study here. o
Nerure‘ny, not all diffusion of non-mainstream forms i
varieties such as SJE can be attributed to extensive contact bz_/
majority of the members. Some of these features might certainly be

the ‘result of second hand contact or the result of a few agents

of dif,fusion with a ripple. effect within the coxmnunity of speakers,
Before concluding our discussion of non-mainstream diffusion

as an explanation for divergence, we should be reminded that the

establishment of a surface parallel between a structure o‘f SJE and

some non-mainstream variety does not neeeeserily insure that the

two structures will operate in identical ways. It is quite pessible

_for a parallel surface structure to be relexified to fulfill a o
particular grammatical function within the emerging variety of English. '

Each structure must thus be seen in terms of how it functions within
the system of €nglish in which it is found before any conclusions

an be drawn concerning its parallel in other non-mainstream varieties
of English., The extent to which parallel surface forms function in
unique wey% in SJE is, of course, a question which can be answered
only on the basis of the description that follows.

&

" 3.1.4 The Limitations of Explanatory Sources

In the precedfng discussion, we have attempted to set
forth some potential sources of influence on the structures of SJE.
We have also endeavored to delimit the éyﬁea of erguments which might
be raised to support the identification of perticuler source influences.
In some cases, linguistic type arguments séem more relevant than

social ones, while in other cases, social arguments are more compellieg
43
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Stil.l.othc'r idltanccd require both a linghiltici _c’nd social basis of
. argumenitation. -

The three major typel of nourcc alternatives delimited here
should not necessarily be considered as cxhanstivc, since there are
other llternctivcs that might have been treated, For example, ve

A “might have considered Stenson's,(1974) explanation of divergence on

:M_ . the basis of particular language training procedureo or Coulter's

d; : : (1968).explanation on the basis of secpnd language communication
strategies (i.e. divergence -based on a strategy for communicating with
native apeakers of the target language), but we are .cbncerned here.

- -primarily. with”dixnrgcncc_in_;hc 1ight of alternative linguistic o

but the operation of particular types of processes within the primiry
source influences (e.g. generalization, hypercorrection, analogy) is

\\\ best discussed in the context of those structures which represent
\\ these processes, v - | p .
. \, If nothing else, the preceding discussion should prepare us .

\for the complexities involved in the attribution of sources. There
is\no simple answer to the question of source influence in a system
like\SJE. This fact will become more apparent as we strive to

describe the structures of SJE and comment on the possible source-

o {nfluence which might account for the structures. As wd'atruggle
—-=e o with the cumplexity of- attributing-souree influances,.uc are . .. . . .

mindful of the fact that it is undoubtedly the particular configuration :

of various gsource inputs which has resulted in current uniqueness of

the system we describe here.

3.1.5 Some Representative Structures of SJE
In the following sections, we shall describe some of the

structures of SJE. Our intent is to present the descriptive facts
of the current system, and then look at these facts in terms of the
potential sources of explanation ve presented above. Of necessity,
our description is selective,-since it would be impossible to cover
all aspects of the system in this treatment. Other characteristic
structures we might have discussed are presented in the inventory of
structures included in the appendix, (cf. Appendix A ) but even this
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systems, We might also have delimited our major influenc:s more finely

&
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ie oot eonpletely repreeentetive. In our discussion here, we attempt | e
to motivate our conclueione on the basis of substantive types of
unguietic erg\mentetion, but we have avoided writing formsl rules.
'thﬁ\procedure is followed in an effort to include a morée broad-based
audience of readers. B&th qualitative and quentitetive dimeneions '
of structures are comidered in thé following lectiona einoe the
nature of variation in Englieh cannot be considered apart from both _ *
perepeetivee. _ Nhere appropriate, ve also oompere structures vwith - P '_
those found in other non-mainstream verie"iee in an effort to

eoteblieh where SJE might fit in terms of a cont;lnmm of divergenoe

s et g el

!"’.—'—'—-——“--—:- frou’rmeﬁgetreem varieties of standard English. _/ ' ~_ . P, s

. Aspects of .gramme tical and phonological’structures of sy/ are '

o, concidered with several of the grammatical structures we dis uu Y ’ L AR
‘ | _ more properly coneidered lexical or vocabulary differences. 'rhe :

®» - *- discussion in terms of these levels will give us an idea of diversity

- _7 v ibn several different levels, and the role of différent sources in

otptaining phenomena on these levels,

*

. s
L]

9 3.2. Grammatical Aspects of San Juan English
' , _In the following sections, we shall highlight some of the

greurxiatical aspects of the SJE system. Various grammatical structures _ .
| are at the core of any consideration of the nature of the SJE system :
@® 7 and the explanatory sources which have given rise to the ‘oontemporary
' code, Perhaps the most central is"sue in grammatioal structure relates

to aspects of the verb phrase, including such structures as tense | ’

, marking, different .types of verb forms, and subject-verb concord.

o " Verb phase differences are also among the most variable structures
in the differentiation of English varieties, and have been cited as

¢monstrating unique grammatical functions within some Indian English S

varieties. Therefore, no study of Indian English varieties can be )
. representative without treating some of these structures. |

. " . Another structure central to the question of diversity in the
. English language is negation., Dimensions of negation have been | o 'Y
studied in a number of different contexts, and have been shown to be

@ : quite sensitive as social markers, . Part_lleular negative structures’
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are among t.he ltereotyped futuru of non-munatream vari.etieu, and . |
it is -therefore instructive to compare their usage 'in an Indian

2 English variety with other non-mainstream varieties. Another item e
: ' vhich has shown considerable dialect diversity is question formation. : >
Alt:hough t:here are & number o‘( different ways in which questions ' i i

the use ~o£ tag questions. ,This demonstrates the role of an Indian

might differ from variety to variety, e consider only one/here, _ -
, ,/ f .

English variety as it responds to t'. pressures: of different types
- ' of historice‘l source language intiaence.

‘ Finally, ve consider several different aspécts of the noun N
piu'ase in SJE. Aspects of pluralization, including the role of noun ‘ ‘
clusificat:ion, are also quite sensitive to dialect differentiation
in‘Engl:lsh, and thus serve as a diagnost:ic structure ‘ﬂ.n cross~-variety

comparigaps. We include further a selected aspect o? determinér . 4
, usage which might set this variety apart from some other non-mainstream ®
- varieties, This is Just one of the number of differences which we . |
L might have f_ocused on in determiners. .Also included with \the- ' /
nominals are several different types oiv';,pronm;n.forms. Th\s *pronominal - ) e
forms we discuss’ixere are actually reflective of particular lexical |
item differénces, but they give /a representative indication of some
of the other varigties of Amer(can English and how they have affected /

- ‘#n Indian English variety. .
As mentioned above, the items we focus on here are necessarily . . Q

limited. There.are many more aspects of the noun phrase that might Lo !

have been considei'ed, and some important structures not covered at ~
‘ all, such as comparatives, relative clause formation, and 8o forth, -
We do not mean to underestimate the importence of these other . @
! structures, and we have noted some of these in the inventory of
: , ’ grauiﬁet:tZal structures. Unfortunately, we are constrained by
limitations on our study which have forced-us to select representatively _
| rather than exhaustively. In this respect, we simply note t:hat/t - ¢
. ' number of structures are included but this is still only a starting .
'-“point:, for there are many more which need to be covered in an ei-
haustive description.
: , ®
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3.2, 1

The urking of tense within the verb phrue is a phenomenon
which has drwn considerable anecdotel attention among those who have
commented on the Engl fsh opoken {n various Indian comunit\iel. A number’

of observers of Indlan English \in quite different cettings have noted o
that forms which typicélly are nigrked for "past tense" in mainstream _
varieties of English may be real’eed without an overt past tense L

" o 'urking. \ 'rhus, we may get a form ‘such as Last, year we gg to thg fiesta,

' ' cbrrespondi-ng to Last year we went to the fiesta in mainétream ‘varieties,

.. . Drechsel (1976:77) cites the "mixing of tense, i.e. zero ‘past’ as one )
® - _¢ of the recurring patterns of granmatieal difference found in vnriet ies X
Indian English.’ g ' . ' ' C .
4 \ "Unmarked past tense", as we shall refer to it here, demonstrates '

' 'hiatjgrical continutey in that it is recorded for earlier as well as .
. | . some present day versions of Indian English. Leechman and Hall (1955)
L : ‘and Dillard (1975) give a number of attestations of unmarked past
' forms dating bagk to the l7th and 18th centuries., Malancon and Malancon ’
| .(1977:147) extend ‘such attestations by documenting ummarked past forms
® ’ of different language gr.oups present at’ th'e Haskell Institute at
- the beginning of. this century. And Cook (1973) updates this
. dopumentation by citing examples from representative ;:ommunities in
the Southwest, including Apache, Pima, Hopi, Mohave, Paiute, Papago, q
® Shoshone, and the Hualapai. Despite the fact that unmarked past forms R N

‘i ~ have been noted quite frequently in varieties of IndiamEnglish,
"- obqervations have t‘yp‘aﬁlly been restricted to the citation of
' particular examples. There exists no detailed investigation of this

¢ . phenomenon, with the exception of Leap's (1977) treatment of copula. .
' . Admittedly, an /y/serious investigation of unmarked %past tense
o is immediately co)\/ronted with the complexities involved in the
° " English tense-aghect system, particularly as comparea with the
S

poteptial source language systems. As Silverstein observes:

Again, the tense-aspect system of English is particularly
: ) .o involved in construction, and differs markedly from most |
v, ' ’ fndian languages.. ...A great number of the pidgipiz zed
: - characteristics of "Indian English" emerge from the
o . sorphological and categorical gap between the pfimary
' Indian languages and English. (1973 84)

'3
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" relations extend beyond the verb phrase itsel
_relations are depandent on the :urrounding syn abtic structures,

1]

Any serious ltudcnt of the En;liah-vu b system is well aware
o. the conplcx relations existiag between ovn tly marked past tense
!ornl and actual :cmporal-aspectual relationa Furthermore, such
2 “Some aspects of these

vhereas others may be governed Ly the development of larger distourse
units, It is safe to say that a number of isunea.remain unresolved’
concgrning the orgqnizatibn of tempornl-napect relations exhibited
in the English verb system (e.g..cf. Lakoff 1970). '

. By the s.me token, it is generally recognized that many Indian

languages in the Southwest United States indicate temporal-aépectualﬁ
relations which contrast strikingly with the English system, While

“various clasaificatory systems may include categories such as

"habitual" "completive" "potential", and so forth the deﬁinition
of these labels sometimes turns out to be quite: elusive. Ultimately,
the limits of some of these categories may have to be defined in _,
terms of indigenous world views, and how tense and aspect are viewed
within particular cultural frameworks, Suffice it here to note that
the details of aspect and temporal relations given in accounts of the
indigenous India: languages are sometimes superficial, and therefore
not completely reliable as a refe 'ence tb the source language system,

Given the cautions implied in the previous paragraphs, we
must approach the study of tense marking in SJE somewhat tentatively.
By the same token, however, it is essential to extend the in-
vestigation of tense usage in varieties of Indian English beyond
the anecdotal citations of forms that have been so characteristic of
some observers. Only a more detailed investigation can begin to
come to grips with organization of tense-aspect relations in Indian
varieties of English and the extent to wh‘ch it might be a general
or variety-specific phenomenon.

As a starting point, we can set forth the various types of
constructions in which past tense is not overtly mavked in SJE. In
all of the examples given below, we would expect the past temse to
be overtly.realized in mainstream varieties of English for cne reason
or another. 1In cases such as (la-d), there is no overt marking of

past tense on the main verb.
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a, mr tho time they __1,;_-_:, foc Yunzo, well,

it was because thers were some mens that could
use their strength and they knew where the Indi.an
. from the pueblo belong. (103:15)

b, They all spask in Indian when we first curt:ed
= school; we had to léarn it, the English, in
school, (79:1)

€. .o.until we started going to ‘Santa Fe Indian
school and that's vwhen we know everyt:hing
different, (106:2)

d, I .don't think hardly any of the kids speak

. English at the time when we first started
going to school. 7T believe most of the kids
speak Tewa at the time, (106:6)

Unmarked past tense can also pe found with copula verdb forms,
as illustrated in (2a,b):

(2) a. Well, now they are, but before they aren't. (104:13) -

b. In those days, when we were kids, all we seen 13
nothing but adobe homes., (106:15)

We may further observe unmarked tense forms on auxiliaries
within the verb phrase rather than on the main verb. We therefore
find unmarked past tense for be+ing progressive forms (3a,b), haveten
perfect forms -(l;gib), do support (5a,b) and modals such as can (6a,b)
ad will (7a,b). These are illustrated in the following examples:

_ beting _
(3) a. We useta go in :he wagon with my family, boys help
* their Daddy, and when the train is coming, the kids
useta run there and, how was it, they called the

conductor, the conductor useta get candy and throw
it. (102311)

b. We would stay out there the whole day and when the
- train is coming, we useta run over to the railroad
tracks, , and some (£ the people that were in the
train, [ guess the passenger part of the train, I
guess the passenger part of the train would, they
would slow down. (103:8)

-haveten

(4) a. She left and went to work over there, she has never
been away from work until then, (104:2)

b. ...because we have never done that when we were
kids, we always had respect for them. (130:5)
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do support
(3) a. ...uoatiy we did was work and vork, when we do -
work, we don't get pay for it like they do now.
. (106:7) - '
. 'b. Kids now go bowling, and wve don't havn that
during our time.” (127:1)
gan
(6) .a. There was a lady that we can see her butt. (117:1)
‘b, And they just alloved us, like so many hours,
’, and we can't go over one o'clock or like two
i o'clock, bat it was.lotta fun, (106 2)
' will
(7) a. And when we useta aet in bed, the legs will go .

under. And here we'll be on the floor, “and we had
fun at that time. (87:12)

b. They were wetting it for it won't go onto the
’ house, (116:26)

Although unmarked tense is indicated in the above examples,
it must be noted that it is a variable phenomenon which is found along
with the type of overt tense marking that we would expect from main-
That is, there is fluctuation between
The Jimension of variability
in tense marking is a topic we will take up in more detail later in

stream speakers of English.
‘unmarked and marked tense forms.

our discussion,

There are qgveral bases for expecting overtly marked past
tense forms in the mainstream correspondence of \the forms cited in (1)
through (7).
dicated by a co-occurring adverbial phrase («f, Crystal 1966:12).

In some cases,'the time reference is explicitly ine-

For example, temporal adverbs such as in those days (2b) at_the time
(1d), during our time (5b), and before (2a) designate explicitly a

context of past time. There are also cases where the overt specification
of past tense marking elsewhere in the sentence suggests a past tense -
reference in a related clause, Thus, clauses explicitly marked for
past tense in the standard English correspondence may call for past
tense in a related clause, For example, clauses marked for past,
such as When we were kids (4b), or When we, useta get out of bed (7a),
While

there are certainly different formal bases for maintiining that overt

past tense marking is expected in the mainstream corresponding

50
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structures s tt is quite: npparcnt that 8.)! indicatu a different
_ pattorniu of terise marking. The exact nature of th_.in difference will
be the focus of our ensuing discussion. . ' - , B

L [ d

3.2.1.1. The Int:eruct:ion of Procouea

3.2, 1;1 1 Phonological COnwrgenca - ' . '
Most of the exmplea given in the previous section ~ - o »
seem to be unambiguous cases of unmarked past tense, Furthermore, it E
® would seem that the explanation £or these cases must be based on some ) :

grmtical differences between standard English -and SJE. This is not ~
. the case, however,.for all instances of verb foris not overtly marked ' ‘
for past tense. There are some instances which may be expncable ’

*

- on the basis of particular pronunciation patterns. ' : S o
¢ , One case of apparent merging of phoriological and 3ramaticall B
pr&ceasea in the absence of an overtly marked past tense is r.egular
verb forms ending in a consonant cluster, It is noted that none of
the examples given in (1) through (7) involve a fegular verb form
ending ina consonant éluster. Reguiar verb forms ending in a consotiant ?
other than t or d form their past tense through the addition of _anothe‘r‘
consonant, d in the case of a final voiced consonant and t in the case
of a voiceless consonant., As we will point out in our discussion of
consonant cluster reduction (gf. Section 3.3.1), these verb.s may not
realize past tense in their surface phonetic structure, There are
many examples such as (8a-d). ‘

Py (8) a. Last year he stop at the pueblo. |
b. When we were kids, we miss our fiesta.,
¢. In our time we raise a lotta kids,
d. At that time we pull a wagon.
® Regular verbs .of this type may be explained on the basis of
a pronunciation process which operates on final consonant clusters,
regardless of the grammatical function of the cluster, We ‘are not
here maintaining that all such cases are to be explained in this
) manner, and we conclude in our discussion of cluster reduction (cf.
Section 3.3.1.2) that this is in the exclusive explanation for such
cases, However, this process certainiy merges with the grammatical
cases illustrated in examples (1) through (7) as an explanation for

e o the absence of tense marking. If a variety exhibits both the
$LRIC ¥~ ' 51 5N
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phonological process of final cluster reduction and the grammaticsl
proceas of .uinnrked ‘tense, we may not be able té determine whether
a particular instance of non-realized past tense on & regular verb

“ 48 to be attributed to the phonological or grammatical process.

Accordingly, forms such as stop, miss, and plan corresponding to
stardsrd English stopped, missed, and planned might be the result of
either proceu. Irregular forms such as go correspondiné to went,
is for w __g, and do for did could presumably be explainad only in
terms of a grammatical difference since they do not meet the con-
dtions for the phonological explnnntion (1.e. they do not form past
tense through the formation of a consonant cluster), We she'l
'Iuggest later that the overall quantitative evidence supports a con-

- vergent explanation. waevur, individual cases of non-realized past .

tense on regular verbs ending in a consonant (i.e. a consonant other
than t or d, which do not result in a cluster) may be ambiguous as
to .the source of explan:tion., It is for this reason that no -
negular forms which would potentially result in a cluster were in-

" cluded in the examples of unmarked past tense given in (1) through
(7). At that point, ve were simply attempting to establish the
grammatical basis for some cases of unmarked past tense in' SJE,
However, any realistic explanation in terms of the total description
of the system must recognize the potential convergence of processes
to account for the urmarked past tense on regular verbs.

Such a récognition has not always typified treatments of
tense-marking in varieties of English.' Thus, Malancon and Malancon
(1977:147) classify instances of irregular verb forms not overtly
marked for tense.as examples of ''tense mixing/varZant uses of tenses"

(e.g. have, do, are) while classifying regular verbs not marked for

tense (e.g. reach, mention, examine) as examples of "Deletion of past -

tense marker." If these varieties have both cluster reduction as a
phonological process and unmarked tense as a grammatical difference,
such a simplistic classification cannot be made., If the grammatical
system does not mark past tense as a grammatical rule to begin with,
it is inappropriate to speak in any technical sense of the '"deletion"
of past tense, At any'rate, such cases of unmarked past tense for
regular verbs clearly must admit the possibility cf convergent
processes resulting in the same surface form,
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_ cuu involving fodular verbs onding 'in & cluster are not the
only onnpln whcrc e phonological process night: convcrgo with a

: ;rmtlcal dtftcrcnce to account ’!or the surface absence H‘o.‘. past
: tonu marking., There are other mauncu of: unmarked past tense for

vhich we also must rulicttcaug consider a phonological oxplanation.
conlidcr the fbllowing oxamplcl from our corpus:

(9) a. We useta go for water, clear over to tho pueblo,
and that's right behind the chapel, and ve bring
our water in bucketl. (106:5) .

b, Well,we vere taught to speak English, but once
a vhale we ansver our teacher back in Indtan,
-then they get after us not to talk Indian, - (105:4) -

Although our firsg reaction.mtght be to consider the under-
lined verbs in the above sentences as instances of urmarked tense
based on the grammatical system of SJE, we must realistically con=
sider an alternative phonological explanation. It is possible to
derive such forms.through a phonological process of would reduction
and_eventual deletion. Contexts such as the above (i.e..a recurring
activity during some previous tipe) are certainly appropriate for
the use of would, so that a structure such as we would bring our water

in buckets or then fhex would get after us not to talk Indian could

certainly have been used. 'Once the would is contracted to. 'd. we. have
a d remaining before bring and get "('d bring, 'd getz. As discussed
elsevhere(Wolfram and Fasold 19741 161) this is a context in which d
may, assimilate to the following consonant (e g. db= bb and dg -»g8g8),
with the eventual elimination of any phonetic vestige of the original
would (e.g. db-ybb-yb and bg-ygg-»g). The phonological process
operating here is documented for SJE #s well as many other varieties

of English, and thus must be considered as an alternative, or, at
least, convergent explanation for the forms cited above. |

Although we cannot categorically eliminate this possible pbhono~
logically-based explanation for some examples we have, there is reason
to conclude that this cannot be offered as the exclusive explanation
for these forms. Naturally, we cannot offer it as an explanation
for main verbs where the context is a real, non-recurring event
which took place at a time prior to the person's speaking. It is
difficult to imagine how the following verb phrases might be inter-
preted as having an underlying would since the activity refers to

a single event which took place at a prior time.
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(10)  -a. - I guess she didn't watch the curb where the - e
S - cement 1is high, she just:drive right straight, S o
and we all yell and hold each other. (102:8) L

o | b. But now, he just finally find out, cause he .. @
; " L o failed in a couple of gtadu. (80 3) S

fi?_ s ¢ There is also evidence suggesting that even vhere ‘the semantic .

. cont:ext ud.ght: allow would, we carmot conclude that forms such as ‘those :

: . 1n 9) ohould necessarily be explained as a product: of this process., - ' . .
' ' There are several arguments vwhich canﬂ be raised agninst: luct} an

‘ exclusive interpretation. : . e T .

v _ - To bgg_in. with, we observe that verb forms beginning with a -

_ o vovel ca’zfrpt: be attributed to would reduction and deletion, as in ‘@
ooy examples like (11):

(11) a.” Well, we were taught to upeck*l:ngliah. but
: ' , once and a while e answer .our teacher back

In anticipation of our deacriptions of syllable-final d, (cf. ’ .
Section 3.3.2), we can observe that d dges not delete in SJE pre-
ceding a vowel. Since the verb in (11) begins with a vowel, we
Y therefore cannot explain the absence of any phonetic vestige of would

"by this phonological process. It would be highly unlikely that such ®
a phonological process would be operative only on d 's before vowels
vhen related to the form would. : ’
"~ A further argument against deriving ‘unmarked tense from would
is found in the inflectional endings carri.ed by some of the forms. ¢
For example, consider the following examples' ! .
(12) a, We were very poor when we were yo'ung. Whe~
they give us a nickel that means a lot. And
nowadays, this kids don't want & nickel. (130:5) ‘ ®
b. And when we have to go tirough that snow, my
God, how I dreaded to go for water and I remember,
it comes down to a-- up to my knees, and ihat
was a lotta snow at that time. (106:5)
On initial glénce, the first verb unde:lined might be i.nt.erpret:ed ®

as derived from an underlying would, But the following verb is a
+  clear-cut case of non-past form, since it takes a non-past . ense in-
flectional ending. (i.e. third person singular present tense -8.)
When verbs occur with a modal in English, they cannot take an in- . @
flectional ending. The use of the inflectional ending in cases such |
as these eliminates the possibility of the modal would derivation here.
34
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There ate other d:;uaentl uh¢t<nxgbt be added to thth. but the conclusion

is quite apparent.’ Althoq.h the possibility of undedlying Wbuld reduction - -*?f
" and deletion (i.e. uould«a'drol) might be cited as a donwergent explanation i
for some cases of unmerked pas!. cense, this is not a sufficient explgpation‘ - ?;@
| + in itself. At best, this posotble source converges ui*h & grammatical = ,; j%
basis for unmnrked tense in 8JE to account for the. oblerved forms, _ -%
A third passible convergent phonologicel procesc’ is 111ultreted - 4
_p _by examples such as the following° - . \ o i
PO (13) a. I believe